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Presenter Notes
Presentation Notes
9:00 Hello, I’m Arlene Gardner, President of the NJ Center for Civic Education, with me is Craig Uplinger.  

We’re pleased to be able to discuss the new civics mandate for middle school with you,

Please briefly introduce yourselves—just name, grade, school district will do.



http://civiced.rutgers.edu/
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Presenter Notes
Presentation Notes
9:10 ARLENE  Since we’re getting close to Christmas, I have a message from Santa.  He’s also seen the NAEP results which show that the majority of our middle school students cannot even identify the three branches of government!   But we—you and us together—are the solution!



Laura Wooten Law (S-854)
Beginning in the 2022-2023 school year, each board of 
education shall provide a course of study in civics, 
which shall be taken by all students in an appropriate 
middle school grade.
The course shall address: the values and principles 
underlying the American system of constitutional 
democracy; the function and limitations of government; 
and the role of a citizen in a democratic society. 
The board shall ensure that the course of study includes a 
minimum of two quarters of instruction, or the 
equivalent.
Directed the New Jersey Center for Civic Education at 
Rutgers, the State University to provide a clearinghouse of 
materials, an online resource center, technical assistance, 
professional development. 

Presenter Notes
Presentation Notes
9:12 ARLENE: As you probably know, starting this year civics is required in middle school in NJ—which is why you are  here! 

The law requires the course to broadly include “the principles and ideals underlying the American system of constitutional democracy, the function and limitations of government, and the role of a citizen in a democratic society.” The law recognized that while content knowledge about how our government works is important, an effective civics course should also include an understanding of the principles and ideals that underlie our system of government and the role of a citizen in a democratic society. 

The legislation directed the NJ Center for Civic Education at Rutgers University to provide a clearinghouse of materials, an online resources center, technical assistance and professional development. We want to share the many resources that are available. We continue to put additional materials online.




What is your school district 
doing?

 Grade level: 5, 6, 7 or 8

 Length:  year, semester, other

 Focus: paired with U.S. history, financial 
literacy, other

4

Presenter Notes
Presentation Notes
9:14  ARLENE:  Give us an idea of when you are teaching this middle school civics class. Raise your hand:

Civics is being taught in which grade in your school district?  5, 6? 7? 8?

How long is your civics course:  Full year? Half a year? 

Is the civics paired with something else? U.S. History? Financial literacy? Something else?



The Crucial Role of Social Studies
 Social studies teachers fill a crucial role in 

a student’s education. Never forget how 
important you are!

 The goal of social studies education is to 
ensure the future of our democracy by 
educating students to be informed citizens

 There are many tools: history, economics, 
geography, and others, but ultimately it all 
comes back to the goals of civic education.
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Presenter Notes
Presentation Notes
9:15:  CRAIG  

You, our social studies teachers fill a crucial role in a student’s education.
 
Never forget how important you are!

The goal of social studies education is to ensure the future of our democracy by educating students to be informed citizens

There are many tools: history, economics, geography, and others, but ultimately it all comes back to the goals of civic education.




NJ Student Learning Standards for 
Social Studies

VISION: An education in social studies fosters a population that: 
• Is civic-minded, globally aware, and socially responsible; 
• Exemplifies fundamental values of democracy and human rights 
through active participation in local, state, national, and global communities; 
• Makes informed decisions about local, state, national, and global events 
based on inquiry and analysis; 
• Considers multiple perspectives, values diversity, and promotes cultural 
understanding; 
• Recognizes the relationships between people, places, and resources as well 
as the implications of an interconnected global economy; 
• Applies an understanding of critical media literacy skills when utilizing 
technology to learn, communicate, and collaborate with diverse people 
around the world; and 
• Discerns fact from falsehood and critically analyzes information for 
validity and relevance. 6

Presenter Notes
Presentation Notes
9:16 CRAIG  

We’ want to put “civics” in context.  This is the vision or goal of social studies in the NJ’s standards. I’ve highlighted key words. It is focused on developing informed, engaged citizens who are:  

Civic minded
Socially responsible
Value democracy and human rights
Make informed decisions
Consider multiple perspectives
Apply critical media literacy skills
And critically analyze information

This shows you how core civics is to the mission of social studies.











Civic Literacy
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Presenter Notes
Presentation Notes
9:17 CRAIG
And we’re not just talking about content. The civic literacy resources that we’ve been identifying or creating focus on developing knowledge, skills and dispositions, consistent with the state standards. The goal is citizens who 
have the skills, knowledge and dispositions to make reasoned decisions as voters; 
have the critical thinking skills to understand public policy issues that face their community, their state, their nation; and
have the attitudes or dispositions to want to make a positive contribution to their communities.


�



Teaching Controversial Issues
Discussing current controversial public issues:
 Is authentic and relevant
 Enhances students’ sense of political efficacy
 Improves critical thinking skills
 Increases students’ comfort with conflict that exists 

in the world outside of the classroom
 Develops political tolerance
 Motivates students
 Results in students gaining greater content 

knowledge.
8

Presenter Notes
Presentation Notes
9:20 ARLENE: Some of the topics are controversial. I would like to emphasize how important it is to NOT shy away from controversial topics because:  
Democratic self-government requires constant discussions and decisions about controversial issues. 
There is an intrinsic and crucial connection between the discussion of controversial political issues and the health of democracy. 
If we want our students to become informed, engaged citizens, we need to teach them how to “do” democracy by practicing the skills of discussing controversial issues in the classroom and learning how to respectfully disagree. 
In addition to its value in promoting skills for democracy, research has shown that discussing current controversial public issues: 
Is authentic and relevant
Enhances students’ sense of political efficacy
Improves critical thinking skills
Increases students’ comfort with conflict that exists in the world outside of the classroom
Develops political tolerance
Motivates students
Results in students gaining greater content knowledge.

So it is critically important to teach controversial issues. 



Teaching Controversial Issues: 
An Ounce of Prevention

 Be prepared for controversy by letting your  administrators know 
what you plan to do

 Reference the state standards and your district course 
curriculum that supports teaching this topic

 Look at your school policy about teaching controversial issues, 
which protects teachers unless they are “indoctrinating” 
students

 Know your community
 Know the goals of your lesson that might be controversial
 Consider carefully whether you should disclose your personal 

views
 Do not try to indoctrinate your students to your point of view 9

Presenter Notes
Presentation Notes
9:21 ARLENE: You may consciously (or unconsciously) avoid controversial issues in the classroom because of the difficulty involved in managing heated discussions and/or for fear that parents will complain or that the school administration will punish you for “being controversial.” These concerns are certainly not groundless. We suggest an ounce of prevention:
Be prepared for controversy by letting your administrators know what you plan to do
Reference the state standards and your district course curriculum that supports teaching this topic--Unlike other states which are trying to exclude topics from being taught, the NJ SS standards are broad, progressive and  encourage teaching controversial topics.  Your school board should be supporting you
Look at your school policy about teaching controversial issues, which protects teachers unless they are “indoctrinating” students
Know your community—be aware of what might be controversial
Know the goals of your lesson that might be controversial
Set parameters for discussion—if you are doing an historical roleplay and some of the historical figures have view that would not be acceptable today, carefully debrief the class afterwards.
Consider carefully whether you should disclose your personal views—for middle school students, probably not. 
DO NOT TRY TO INDOCTRINATE YOUR STUDENTS WITH YOUR VIEWS . 
But your should be legally covered if you are teaching something that is included in the state standards and your district curriculum in a non-indoctrinating manner.






Resources available at 
http://civiced.rutgers.edu

 Resources for Teaching Controversial Issues: to help you 
navigate the pitfalls due to our highly polarized society

 Resources for Teaching Conflict Resolution Skills: Practice 
Active Listening activities with your students:

 Resources for Teaching Media Literacy: help your 
students develop critical thinking skills so that they can 
assess the veracity of news and online sites and identify 
logical fallacies

 The Center offers workshops on these topics: Full-day 
workshop on Teaching Controversial Issues and Media 
Literacy will be held on April 3, 2024 
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Presenter Notes
Presentation Notes
9:22 ARLENE: In addition to resources for Teaching Controversial Issues, we have resources for teaching media literacy and conflict resolution available on our website. 

On April 3rd we are offering a free (actually our work is supported by your tax dollars), full-day workshop on Teaching Controversial Issues and Media Literacy here at Rutgers. 








http://civiced.rutgers.edu/
https://civiced.rutgers.edu/resources/controversial-issues
https://civiced.rutgers.edu/documents/conflict-resolution/74-how-can-conflicts-be-resolved-peacefully
https://civiced.rutgers.edu/resources/media-literacy


Inquiry Framework for middle 
school civics

Key components of a middle school civics course:
 Foundational Concepts and Principles
 Foundational Documents
 The Constitution, American Ideals, and the American 

Experience
 The Role of the Citizen in a Democratic Society

Civic content, civic skills such as media literacy, 
civic action and dispositions.

The Inquiry Framework is online on our website
11

Presenter Notes
Presentation Notes
9:24 ARLENE For the required middle school civics course, we worked with a group of social studies supervisors and middle school teachers to develop an Inquiry Framework that outlines the big questions that should be answered in an effective middle school civics course. It includes four units or areas or key components:

Foundational concepts and principles—such as civic virtue, the common good, the rule of law, consent of the governed. These are the anchors for our democracy, the ideals that bring us together. They provide the basis for understanding WHY our government was structured as it is in the U.S. Constitution
Foundational documents—primarily how did the Constitution establish a system of government to prevent and abuse of authority: 
An examination of how well we have met the ideals in our Foundational Documents. What are the challenges that currently face us as a nation?
Finally, we look at citizenship and the responsibilities of citizens-- helping students to understand and appreciate their role as a citizen in a democratic society is often overlooked and very important.

Let’s look at  it. The Inquiry Framework is available online on the Center’s website at http://civiced.rutgers.edu (OPEN FRAMEWORK AND SCROLL)




https://civiced.rutgers.edu/documents/civics/middle-school-civics/3-inquiry-framework-for-a-middle-school-civics-course/file


Middle School Civics Curriculum 
Guide

Includes:
 Relevant Standards
 Content—including concepts such as consent of the 

government, the rule of law, civic virtue, liberty, justice, 
equality, the common good, and diversity

 Suggested Practices--evaluating sources, seeking diverse 
perspectives, engaging in civil discourse and taking 
informed action

 Suggested Performance assessments
It is a living document that will be expanded, revised and 
improved over time 

12

Presenter Notes
Presentation Notes
9:25 ARLENE:  Some districts have been using the Inquiry Framework as a basis for developing their own course.  For many, it is not enough. We have taken the big questions in the Inquiry Framework and fleshed them out with links to relevant student learning standards, practices, lessons, activities and resources to develop a Curriculum Guide. (https://civiced.rutgers.edu/documents/civics/middle-school-civics/117-curriculum-guide-for-middle-school-civics OPEN AND SCROLL)

The Curriculum Guide is focused on both content and suggested practices.

It offers teachers a variety of options for teaching an engaging middle school civics course. 

Some of the lessons and activities may be employed as formative and benchmark assessments for student learning. Each unit  includes a suggested performance assessment which will actively involve students in participating in simulated democratic processes.

The Curriculum Guide is a living document that will be expanded, revised and improved over time as we continue to better understand how to help students gain the civic knowledge, skills and dispositions they will need to fulfill their role as citizens in a democracy.

It is online on the Center’s website—on the middle school civics page.


https://civiced.rutgers.edu/documents/civics/middle-school-civics/117-curriculum-guide-for-middle-school-civics
https://civiced.rutgers.edu/documents/civics/middle-school-civics/117-curriculum-guide-for-middle-school-civics


Middle School Civics Curriculum 
Guide

 Begins with human rights: How do we protect human 
rights?

 What would a world be like with no rules, laws, or 
authority? 

 Why do we need government?
 Comparing different forms of government
 What makes a government legitimate?
 Consent of the governed
 The Rule of Law
 The Common good and civic virtue

13

Presenter Notes
Presentation Notes
9:26 ARLENE:  We’d like to give you a feel for the resources available.  We’d also  like to demonstrate some of the suggested practices and activities. Some of you may be  familiar with some of them and some of it may be totally new. 

Who has been teaching a civics course? (Acknowledge) Some of this may be quite familiar to you.  There is a wide variety of backgrounds. Help us if something is familiar. We are going to involve you as you would involve your students in some of the activities and discussions in your classroom. We have a sort of a tasting menu today. 

Let’s get a feel for the variety of resources: SCROLL TO UNIT ONE:  

We start with basic civic concepts: What are human rights? Why do we need government? What makes a government legitimate? Why are civic virtue and the common good important in a democratic society?


For every topic, there are a variety of resources that can be used: a video, Bill of Rights lesson, Facing History lesson. Ideas for more advanced students. 

. 




https://civiced.rutgers.edu/documents/civics/middle-school-civics/117-curriculum-guide-for-middle-school-civics
https://civiced.rutgers.edu/documents/civics/middle-school-civics/117-curriculum-guide-for-middle-school-civics


What are human rights?
What are the sources? How can 

they be protected?

14

Presenter Notes
Presentation Notes
9:28  ARLENE You might start your course with the idea of equal rights for every human being. After an enormous amount of discussion, we realized that everything else followed logically starting with human rights, even though I have never seen a civics textbook that starts this way. 

ASK: So what do you think are basic human rights that every person should have? WAIT. How do you think you students would respond? Your students responses may vary and may include items, such as your own room or good food or sufficient money that are too specific. You want your students to think broadly and identify basic rights such as life, liberty, equality before the law and freedom of speech and thought. 

It is better for your students to think and identify what they believe are human rights, but if your students are having difficulty concretely identifying basic human rights, you might want to refer them to the introductory phrase in the Declaration of Independence, since the Declaration was an effort to express the opinions held by most American in 1776 and is seen as one of the world’s great statements on the importance of human rights:  “We hold these Truths to be self-evident, that all Men are created equal, that they are endowed by their Creator with certain unalienable Rights, that among these are Life, Liberty, and the Pursuit of Happiness…”





 
 



What are the sources of human 
rights?

 Religious and cultural traditions

 All societies, whether in oral or written 
tradition, have had systems of propriety and 
justice as well as ways of tending to the health 
and welfare of their members. 

 But this does not guarantee that human rights 
will be protected for everybody. 

15

6.3.8.CivicsHR.1: Construct an argument as to the source of 
human rights and how they are best protected. 

Presenter Notes
Presentation Notes
9:30  ARLENE  So where did we get our ideas about human rights? What are the sources of human rights?  (WAIT FOR RESPONSES THEN CLICK)

As is reflected in the Declaration of Independence, the idea of human rights has roots in religious or cultural traditions that have evolved over many centuries.

For example, the Ten Commandments, based on religious concepts, dictate how individuals should treat each other: e.g., thou shalt not kill, commit adultery, steal or lie.

Most societies have had traditions similar to the "golden rule" of "Do unto others as you would have them do unto you." 

In fact, all societies, whether in oral or written tradition, have had systems of propriety and justice as well as ways of tending to the health and welfare of their members.

CLICK AGAIN:  But this does not guarantee that human rights will be protected for everybody!



How do we protect human rights?
 Norms that aspire to protect all people from threats from each 

other and their governments become specific rights when they 
are enacted as part of the country’s laws.

 Early example: Cyrus the Great
 Magna Carta, 1215
 English Bill of Rights 1689
 French Declaration of Rights of Man and Citizen, 1789
 The Bill of Rights protected due process and liberty and was 

expanded to prohibit slavery with the addition of the 13th Am. 
and to guarantee equal protection of the law by the 14th Am.

 The Universal Declaration of Human Rights adopted by 48 nations 
after WWII has an extensive list of human rights. The UDHR is 
aspirational and does not have enforcement powers but has 
influenced the constitutions of many countries.

16

Presenter Notes
Presentation Notes
9:32 ARLENE Probably most importantly, how do we protect human rights? Norms that aspire to protect all people from threats from each other and their governments become specific rights when they are enacted as part of the country’s laws.IT DOES NOT HAPPEN AUTOMATICALLY!

An early example of the recognition of human rights was when the troops of Cyrus the Great conquered Babylon. Cyrus freed the slaves, declared that all people had the right to choose their own religion, and established racial equality in 539 BC.

We’re all aware of the Magna Carta seen as 1st legal document protecting human rights--no one is above the law, no one can be detained without cause or evidence; everyone has a right to trial by jury

The Bill of Rights in the US Constitution protected due process and liberty and was expanded to prohibit slavery with the addition of the 13th and to guarantee equal protection of the law by the 14th Amendment.

After World War II, an international committee led by former First Lady Eleanor Roosevelt, developed the Universal Declaration of Human Rights (UDHR), which was adopted by 48 nations in 1948 as a "common standard of achievement for all peoples and all nations". 



The rights listed in the UDHR are more extensive than the legal rights protected by most nations. Although the UDHR is an aspirational document that has limited enforcement powers it has influenced legal, political, and social developments on both the global and national levels.

So, how can we protect human rights today? Governments protect human rights by developing a culture based on the rule of law—everybody should treat others as they would like to be treated. Therefore, every human being should be subject to the same laws and treated the same, which is the basis of the rule of law. What other building blocks do we need to support and protect human rights?



What might life be like in a state of 
nature?

17

Presenter Notes
Presentation Notes

9:34 ARLENE: Or you might start your civics course by having your students imagine that they live on an island far away that has no rule, no laws and no government. Or use this is  visual from We the People: The Citizen and the Constitution textbook for middle school. 

ASK and WAIT: What might happen if there were no rules, laws or government?

There would be chaos. The strong would take advantage of the weak. There would be constant fighting. Many people would get hurt. 





Why do we need authority, rules 
and government?

 To protect the weak from the strong

 To protect individual rights

 To keep us safe

 To help us keep order

 To peaceably settle arguments

 To ensure the burdens and benefits are 
fairly shared

186.3.8.CivicsPI.1

Presenter Notes
Presentation Notes
9:36 ARLENE: Now you can turn it around and ask your students to evaluate, take and defend a position on why government is necessary and the purposes that it should serve.

ASK: SO WHY DO WE NEED GOVERNMENT?  WAIT FOR RESPONSES THEN CLICK:
Conclude that we need authority, rules and government:

To protect the weak from the strong

To protect individual rights

To provide for order and safety

To settle arguments

To ensure that benefits and burdens are fairly shared

We’ve noted the specific standard that this activity meets. Craig will take you through an even more engaging and thought-provoking activity…







Freedomland or Leaderland
In an imaginary time and place, you have the option of living 
in one of two lands.  Would you choose . . . 
 Freedomland – where everyone experiences absolute liberty.  

There are no rules, laws, or government.  People can do 
whatever they want whenever they want and are guided by their 
nature, needs, and desires.  There is no agreed upon reward for 
“good” or “positive” behavior; there is no agreed upon 
punishment for “bad” or “harmful” behavior. 

 

Or would you choose . . . 
 Leaderland – where one leader determines what is best for the 

people.  There are many rules and laws enforced by a powerful 
government.  People possess no right to liberty and pursuit of 
interests and desires are discouraged.  Order is prioritized to 
avoid conflict, minimize violence, and guarantee security. 

19

Presenter Notes
Presentation Notes
9:38 CRAIG: Freedomland or Leaderland

In an imaginary time and place, you have the option of living in one of two lands.  Would you choose . . . 

Freedomland – where everyone experiences absolute liberty.  There are no rules, laws, or government.  People can do whatever they want whenever they want and are guided by their nature, needs, and desires.  There is no agreed upon reward for “good” or “positive” behavior; there is no agreed upon punishment for “bad” or “harmful” behavior. 
 
Or would you choose . . . 

Leaderland – where one leader determines what is best for the people.  There are many rules and laws enforced by a powerful government.  People possess no right to liberty and pursuit of interests and desires are discouraged.  Order is prioritized to avoid conflict, minimize violence, and guarantee security. 



Freedomland or Leaderland
Inhabiting Your Land

 If you have chosen Freedomland, move to the left
 If you have chosen Leaderland, move to the right
 Share with others about why you chose this land 

Listen closely as they share with you
 Collaborate in forming arguments that may persuade 

others to come to your land
 Designate 2-4 students to present those arguments

20

Presenter Notes
Presentation Notes
9:40  CRAIG


If you have chosen Freedomland, move to the left
If you have chosen Leaderland, move to the right
Share with others about why you chose this land Listen closely as they share with you
Collaborate in forming arguments that may persuade others to come to your land
Designate 2-4 students to present those arguments




Freedomland or Leaderland

 First ONE argument from Freedomland
 Then ONE argument from Leaderland
 Continue alternating until all arguments are 

exhausted 
 Anyone who wishes to change lands should do 

so by physically moving to the other land

21

Presenter Notes
Presentation Notes
9:40-9:50  CRAIG

First ONE argument from Freedomland

Then ONE argument from Leaderland

Continue alternating until all arguments are exhausted

Anyone who wishes to change lands should do so by physically moving to the other land




Freedomland or Leaderland 
Debrief

 Were you frustrated by the restricted 
choice of only Freedomland OR 
Leaderland?  

 Why?

22

Presenter Notes
Presentation Notes
9:50 CRAIG



How can we balance the 
need for order and the 

desire for freedom?

23

Presenter Notes
Presentation Notes
9:51  CRAIG

All three activities are trying to find a balance between the need for order and the desire for freedom.

If you had enough time, it would be great to do all three lessons.



24

Thomas Hobbes
(1588-1679)

 Published The Leviathan 
in 1651

 Argued that the brute 
situation of a state of 
nature (“the war of all 
against all”) could be 
avoided only by a strong, 
undivided government, 
ruled by an absolute 
sovereign

 The biblical “Leviathan” is 
a metaphor for a powerful 
enemy

Presenter Notes
Presentation Notes
9:52  ARLENE

Or you could add some political philosophy to help answer this question of balancing the need for order and the desire for freedom by looking at Hobbes, Locke and Rousseau

Thomas Hobbes lived in 17th century England 

In The Leviathan, which he wrote in 1651, Hobbes believed that the “natural” state of humanity was violent because people were selfish.  He argued that “man’s life was solitary, poor, nasty, brutish and short.” He suggested that this brute situation of a state of nature (“the war of all against all”) could be avoided only by a strong, undivided government, ruled by an absolute sovereign. 

Definitely a pessimist. 

The biblical “Leviathan” is a metaphor for a powerful enemy

Which land was Hobbes envisioning?  Leaderland.




Jean-Jacque Rousseau 
(1712-1778)

 Swiss-born Rousseau believed in the inherent 
goodness of each person:  "Man is born free but 
everywhere is in chains."  

 In The Social Contract (written in 1763), he tried 
to reconcile the freedom of the individual with the 
authority of the state 

 Rousseau endorsed direct democracy, in which 
every citizen had an equal responsibility to agree on 
the laws that governed them.

 He insisted that the state must in all circumstances 
ensure freedom and liberty of individuals.

25

Presenter Notes
Presentation Notes
9:54 ARLENE  

French-born Jean Jacque Rousseau a century later disagreed with Hobbes and believed in the inherent goodness of each person:  "Man is born free but everywhere is in chains."  

In The Social Contract (written in 1763), he tried to  reconcile the freedom of the individual with the authority of the state 

Rousseau endorsed direct democracy, in which every citizen had an equal responsibility to agree on the laws that governed them. 

He insisted that the state must in all circumstances ensure freedom and liberty of individuals.

Our optimist. Which land was he envisioning?  Freedomland




John Locke
(1632-1704)

 Wrote Second Treatise on Government (1670)
 Argued that under natural law, all people have the 

right to “life, liberty, and property”
 Believed that the best way for each person’s natural 

rights to be protected so that everybody could live in 
peace and enjoy their rights was for each person to 
agree with others to create and live in a government 
and give that government the authority to make and 
enforce laws

 Locke embraced the concept of representative 
democracy because political leaders should be led 
only with and by the consent of “the people.” 26

Presenter Notes
Presentation Notes
9:56 ARLENE

John Locke, an Englishman living in the late 17th century, argued in the Second Treatise on Government (1670) that under natural law, all people have the right to “life, liberty, and property”

He believed that the best way for each person’s natural rights to be protected so that everybody could live in peace and enjoy their rights was for each person to agree with others to create and live in a government and give that government the authority to make and enforce laws

Locke embraced the concept of representative democracy because political leaders should be led only with and by the consent of “the people.” 

He’s our pragmatist who was trying to find a way to deal with human’s worse impulses but still maintaining individual rights.

These political philosophers provide us with the basis for the Freedomland versus Leaderland activity, which is quite a bit easier for students to understand.




Social Contract Theory of 
Government

 The Founding Fathers believed Locke’s Enlightenment 
argument that every person has natural rights to life, liberty 
and property

 They accepted the view that people need government to 
protect their rights

 They followed Locke’s idea that individuals give up the right 
to do anything they please in return for security provided by 
government, including the protection of individual rights—
this is called a “social contract”

 Examples of social contracts: The Mayflower Compact, New 
Jersey and other state constitutions, U.S. Constitution

276.3.8.CivicsHR.1

Presenter Notes
Presentation Notes
9:58: ARLENE:  
The Founding Fathers believed Locke’s Enlightenment argument that every person has natural rights to life, liberty and property
They followed Locke’s suggestion that the best way for each person’s natural rights to be protected was for each person to agree with others to create and live in a government and give that government the authority to make and enforce laws
So individuals give up the right to do anything they please in return for security provided by government, including the protection of individual rights—this is called a “social contract”
The Mayflower Compact, written by those on the ship coming to North America in 1620, was a Social Contract, as is our state and U.S.  Constitution. You can involve your students in looking at these primary source documents and pick out the language that indicates the agreement or social contract.

The idea of a Social Contract is one of the most dominant theories within moral and political theory throughout the history of the modern West—again we have the specific state standard noted. 

Why is this understanding of fundamental civic concepts and principles so important? Basically, because our government is based on many of these ideas.  

Let’s reconnect with history: It is the 1770s and the colonists are unhappy with Britain’s efforts to 

limit where they could move (The Proclamation Line prohibited the colonists from settling west of the Appalachian Mountains), 
limit how they could ship their goods (only to Britain), 
and British efforts to have them pay taxes. 

They were thinking about government and how it should work. Their ideas were primarily based on the thinking of John Locke that we just discussed:  

natural or human rights, 
the social contract, 
consent of the governed and 
the rule of law.








What makes a government 
legitimate?

At a minimum:

Consent of the governed

The Rule of Law

28

Presenter Notes
Presentation Notes
10:00: CRAIG: What makes a government legitimate? (ASK AND WAIT FOR RESPONSES)  We mentioned the social contract. What is the basis of the social contract? Consent of the governed (CLICK)

What is consent? A voluntary agreement. When your friend asks you to do something for them, you consent or agree by acknowledging in words (“Okay”) or body language (possibly a head shake or even hand shake).We give explicit consent to be married (“I do”), to get health care, to assume risks in potentially dangerous activities (skydiving, etc.). 

“Consent of the governed” refers to the idea that a government’s legitimacy and moral right to use power is justified and lawful only when consented or agreed to, by the people over which that political power is exercised. Consent is fundamental to political legitimacy, arising as early as Plato's Crito but most prominently in the 17th-century writings of Thomas Hobbes and John Locke.

What else might be required for a legitimate government? 

A government that follows the rule of law. Aristotle in the 4th century distinguished “the rule of law” from “that of any individual.” The Magna Carta in 1215 was the first written document—an agreement between King John and his barons--making it clear that the government would follow the rule of law, specifically that the King was not above the law and that the government would follow due process rather than arbitrary decision-making by individuals.



How Do We Give “Consent”?
 By voting
 By paying taxes
 By obeying the laws
 By meeting our responsibilities (for 

example, jury duty, military service)
 By choosing to remain in the country upon 

reaching adulthood (an idea that can be 
traced back to Plato)

 By participating in our democracy
29
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Presentation Notes
10:03 CRAIG  How do we give consent?

Those alive (and able to vote, a much smaller group than today) at the founding were able to give their consent by voting to ratify the Constitution. How do we give consent? (click slides after letting audience make suggestions). 

By voting
By paying taxes
By obeying the laws
By meeting our responsibilities (for example, jury duty, military service)
By choosing to remain in the country upon reaching adulthood (an idea that can be traced back to Plato)
By participating in our democracy




What does the rule of law mean?
 No one is above the law
 Everyone is treated equally under the law
 Laws are publicly promulgated
 Everyone is held accountable to the same 

laws, there are clear and fair processes for 
enforcing laws

 There is an independent judiciary, and 
 Human rights are guaranteed for all
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Presentation Notes
10:05  CRAIG  The concept of the Rule of Law has been expanded over time, especially by 18th century French political philosopher Montesquieu.

It starts with the political principle that no one is above the law--ALL persons, institutions, and entities—including lawmakers, law enforcement officials, and judges are subject to the law. Every one is supposed to be treated equally under the law

Laws are to be publicly promulgated (not in secret so that nobody knows what the law is).

Human rights are guaranteed to all.
 
And there is an independent judiciary. The courts play an integral role in maintaining the rule of law: the judicial branch is supposed to interpret laws and resolve disputes independently and impartially.

Some have added that the laws must be fair (consistent with international law).

But no country can maintain a rule of law if its people do not respect the laws. Everyone must make a commitment to respect laws, legal authorities, legal signage and signals (e.g. traffic), and courts. The rule of law functions because most of us agree that it is important to follow laws every day.





What is the difference between 
power and authority?

Power is the ability to control or direct 
someone or something.

Authority is the power combined with 
the right to use the power.
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Presentation Notes
10:07 CRAIG:  Okay, Arlene, so  for our own safety and peace we need government. We also need rules and people to make and enforce the rules, that is people with “AUTHORITY”. Let’s look at some basic ideas about authority from Foundations of Democracy: 

What is authority? What is the difference between power and authority?

ARLENE: Well,

Power is the ability to control or direct someone or something. Many times you do what others say you should do. Someone has power when they tell people what to do and they do it. 

Authority is the power combined with the RIGHT to use the power.






Is it power or authority?
1. A jury decided Maggie Smith is guilty of robbery and the judge 

sentences her to prison.
2. Bob Washington, who is bigger than most of his friends, cuts 

in front of the line at the movie theatre.

3. While his parents are out and leave him in charge, Chris 
Matthews tells his younger brother not to touch his computer.

4. The referee ejects two players from the game for fighting.
5. Richard Lee tells his son that he is grounded because he 

broke his curfew.

6. Johnny, an eighth grade student, tells third grade students 
Tony and Stan, that they have to clear his lunch tray for his 
group of friends.
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Presentation Notes
10:10  CRAIG: So let’s look at some examples:
1. If a jury decides that Maggie Smith is guilty of robbery and the judge sentences her to prison. Is this power or authority ARLENE:  The jury has the authority to determine the facts of a case and the judge has the authority to sentence a person for committing a crime.

2. CRAIG:  How about if Bob Washington, who is bigger than most of his friends, cuts in front of the line at the movie theatre. ARLENE: No, Bob Washington may have the power to intimidate others but he does NOT have the authority to cut in line.

3. CRAIG:  Okay, so if Chris Matthew’s parents go out and leave him in charge, does he have the authority to tell his younger brother not to touch his computer? ARLENE: Yes, his parents gave him the authority by putting him in charge,

4. CRAIG:  Does a referee have the authority to eject two players from a game for fighting?  ARLENE:  Yes, the referee has authority to do this (otherwise we might have too many fights at games!)

5. CRAIG: What about if Richard Lee tells his son that he is grounded because he broke his curfew? ARLENE:  Yes, parents have the authority and the responsibility to protect the safety and health of their children. 
6. CRAIG: What if Johnny, who is an eighth grade student, tells third grade students Tony and Sm, that they have to clear the lunch trays for his group of friends. ARLENE:  NO, Johnny does not have the right to do this. He might have the brute power but not the authority and the third grade students should tell him so!

CRAIG:  Or you may want to come up with your own examples.



Rules for Civil Discourse in the 
Classroom
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Presentation Notes
10:12 CRAIG 

Rules and laws reflect our social contract. You make a social contract in our schools, in our classrooms.

You may want to have your students involved in developing rules for your classroom.  Great practice in democracy!  And research supports the idea that when the kids help to come up with the classroom rules, they are more likely to follow them.

What rules would you like to guide your students towards?

If time, have five minute discussions at your tables and then we’ll share.



Civil Discourse in the Classroom
 Wait to be recognized by the teacher before speaking.
 Don’t interrupt or talk over someone else who is speaking.
 Listen for content in the statements of others, even if you 

disagree. Don’t engage in side conversations that distract from 
the speaker who has the floor.

 Don’t assume that you know what someone else means.  Ask 
questions that help you understand perspectives different from 
your own.

 Relate your comments to those of previous speakers.
 Don’t get personal. No demeaning or inappropriate comments, 

facial expressions, or gestures.
 Differentiate between facts and opinions. Both are valid when 

expressed appropriately.
 Listen more than you speak. 
Source:  United States Courts: Guidelines for a Civil Discussion 34
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10:15 CRAIG 

Solicit and write ideas from the group.

Repeat back what you heard
No personal attacks

Here’s a list that comes from the  federal courts which we thought was pretty good.

Maybe we could use these guidelines today!



https://www.uscourts.gov/about-federal-courts/educational-resources/about-educational-outreach/activity-resources/guidelines#:%7E:text=%20Guidelines%20for%20a%20Civil%20Discussion%20%201,perspectives...%205%20What%20would%20you%20add%3F%20More%20


What is the common good?

Presenter Notes
Presentation Notes
10:18 ARLENE: ASK EACH TABLE TO COME UP WITH A DEFINITION OF THE COMMON GOOD. 

Acknowledge and summarize as something like: actions or activities that are shared and beneficial for all or most members of a given community.  

Two levels:
Actions that governments take that are either shared or for the beneficial of the whole community
Individuals acting for the benefit or interests of the larger society rather than one’s own selfish interests.



 




The Common Good

 The purpose of government is to make decisions for the 
common good—to improve our society--and protect 
individual rights

 How do we decide what is for the common good? In a 
democratic society, often we vote

 Our elected representatives are supposed to make and 
enforce laws for the benefit of all—the common good

 Democracy depends on ALL people—not just elected 
leaders—recognizing and supporting the common good
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10:20 ARLENE
That is the purpose of government—to make decisions for the common good—to improve our society– while  protecting individual rights and safety. The tension between guarding individual rights and interests and maintaining a strong sense  of shared purpose and common destiny is inherent in our constitution, has been debated over the past 230 years and continues to be debated today.

The concept of the common good is based on philosophical ideas from the Classical Greek and Roman Republics, as well as Judeo-Christian religious principles, which were the historical examples that the founders followed. The common good refers to that which is attainable only by the community, yet individually shared by its members.

So, how does the government decide what is “for the common good”?  In a representative democracy, like the United States, basically, we vote.  We elect representatives who are supposed to enact and carry out laws that improve society for the benefit of all.

But democracy depends on ALL people—not just elected leaders—recognizing and supporting the common good. The common good requires placing the needs of the community above those of the individual: the need for each citizen to balance his or her self-interest with the common good..





Making Decisions for the Common 
Good
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Letting Swift River Run 
(Janet Yolen, 1992)--residents 
of a town make a decision for 
the common good to let Swift 
River be dammed and turned 
into a reservoir to supply 
drinking water for the larger 
community

A River Ran Wild (Lynne 
Cherry, 1992)--a true story 
about the pollution and 
ultimate cleaning of the 
Nashua River in MA when 
citizens took action

The Lorax (Dr. 
Seuss, 1971)—we 
are all responsible 
for the environment

Presenter Notes
Presentation Notes
10:21 ARLENE  There are a number of wonderful pieces of children’s literature that provide examples of individuals or groups of citizens making decisions for the common good. For example:

1. The Lorax, reminds us to appreciate that we are ALL responsible for the environment because we all breath the air and drink the water and need to take action to protect it.

2. A River Ran Wild  is the true story about the pollution and ultimate cleaning of the Nashua River in Massachusetts when citizens took action

3. Letting Swift River Go  is a story about a place, about change, and most importantly about community decision making for “the common good”. 

The stories may help your students understand that doing what is in the common good is not always so easy and not always beneficial for everybody. This background also helps them appreciate WHY they should be concerned  improving their community for the common good.

Books not new but they still resonate. Has anybody used them? Sometimes a story can reinforce an idea better than a lecture.




What is civic virtue?
 The character of a good participant in a system of 

government--the personal qualities associated with 
the effective functioning of the civil and political order 
or the preservation of its values and principles.

 These personal qualities include justice, wisdom, 
courage, and moderation or self-discipline.

 The Founders designed the American republic with 
those qualities in mind and believed they were 
essential to upholding it. These civic virtues 
undergirded the Founders’ conception of the 
constitutional structure. 
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10:22 ARLENE:

Another related and important civic concept is the idea of civic virtue. What is civic virtue?

Civic virtue includes the personal qualities such as justice, wisdom, courage and especially moderation or self-discipline. This concept come from the Classical republics which were more concerned about the community than individual rights.

These personal qualities were associated with the effective functioning of the civil and political order and the preservation of its values and principles.


The Founders designed the American republic with these civic virtues in mind and believed they were essential to upholding it. 



Who has demonstrated civic 
virtue?

 Courage

 Wisdom

 Moderation or self-restraint

 Put country above personal or political 
interests
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10:23 ARLENE

So, who has demonstrated:
Courage
Wisdom
Moderation or self-restraint
Most importantly, put country above personal or political interests

The classic example of civic virtue is Cincinnatus. Anyone familiar with him? A skilled military leader and hard-working farmer, Cincinnatus was asked by the government of Rome to help them as the leader during a crisis. He left his farm to lead his country into battle, which was won.  Cincinnatus could have remained as leader and become long-term dictator, but instead he returned to his farm, demonstrating civic virtue.

ASK Each table, come up with the names of one or two people  who have or do demonstrate civic virtue.




Who has demonstrated civic virtue?
 Cincinnatus
 George Washington
 John Adams
 Abraham Lincoln
 Harriet Tubman
 Martin Luther King, Jr.
 Nelson Mandela
 Republicans during Watergate
 Al Gore
 John McCain
 Mike Pence
 Liz Cheney
 Ukrainian Pres. Zelensky 40

Presenter Notes
Presentation Notes
10:24 ARLENE—Take suggestions from tables.  Certainly, George Washington has been recognized as possessing civic virtue. He was asked to lead the Continental Army during the American Revolution. It wasn't something he asked to do it but decided to do it for the good of the people. He left this position and went back to his farm but was then asked to preside at the Federal Convention and them to be president. After serving two terms, he left the position of president, even though he was popular enough to have continued in that position. He could have stayed a become almost a monarch, or dictator. Instead of enriching himself or keeping power, he left. This was an important point in the growth of democracy in the United States. (Specific standard 6.1.8.HistorySE.3.a: Analyze how the leadership of George Washington during the American Revolution and as president allowed for the establishment of American democracy.)

Who else has demonstrated civic virtue?  
John Adams was very upset by his loss to Jefferson and did not attend the inauguration but did not challenge the results. Put country above personal or political concerns. 
Pres. Lincoln
Harriet Tubman—put her life at risk many times to bring others from slavery—courage, wisdom, country above personal interests?
Martin Luther King—relationship with concept of peacefully protesting against unfair laws and civic virtue—this is how we effect change—it is not always thru our elected representatives


Nelson Mandela who went to prison for years protesting Apartheid in South Africa and then became the president.
Republicans during Watergate valued country over party by asking Pres. Nixon to resign
Al Gore valued country over party when he stepped aside and did not challenge the Gore v.  Busch decision by the U.S. Supreme Court.  
John McCain
Mike Pence
Liz Cheney
The best example I can think of at the moment is Ukraine’s President Zelensky—who could be hiding in a bunker like Hitler did but instead is publicly meeting with representatives from around the globe, making speeches to urge on his battered compatriots.
You can see that CIVIC VIRTUE is related to but is not the same as patriotism. It is focused on the individual characteristics of courage, wisdom, prudence, self-moderation rather than just flagwaving and the idea of my nation is best.







Why is civic virtue important?
 In many countries, leaders have not had the justice, 

wisdom and temperance to walk away from continuing to 
serve as leader of their country. 

 The Founders recognized the fragility of a system that 
depended on wisdom, prudence and justice, and the need 
for all citizens, not just elected representatives to exercise 
civic virtue.

 Public figures must model the values of civic virtue for the 
public.  Otherwise, the public sees that it is okay for them 
to let loose bad characteristics, such as greed, fear, 
indulgence and thoughtlessness or foolishness. Without 
civic virtue and a concern for the common good, a society 
cannot function in a fair, prudent and wise manner.
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Presentation Notes
10:26:  ARLENE  Why is civic virtue important?

In many countries, leaders have not had the justice, wisdom and temperance to walk away from continuing to serve as leader of their country and have tried to amass power and stay in power for decades. Eg., Putin in Russia, Erdogan in Turkey, some of African countries where leaders stayed in power for decades.

The Founders recognized the fragility of a system that depended on wisdom, prudence and justice, and the need for all citizens, not just elected representatives to exercise civic virtue.

Public figures must model the values of civic virtue for the public.  Otherwise, the public sees that it is okay for them to let loose bad characteristics, such as greed, fear, indulgence and thoughtlessness or foolishness. 

Without civic virtue and a concern for the common good, a society cannot function in a fair, prudent and wise manner.




Student Activity: Monarchy/
Dictatorship vs. Democracy

 Divide students into groups of 4-7, give them paper, cardboard, legos (or 
anything else that you might have available) and ask them to build a house.

 Have some groups work under one individual in charge and able to make all 
decisions, others cannot make any suggestions

 Have other groups work as a “democracy” with nobody in charge and open 
to suggestions from all (the group may “select” someone to be in charge if 
they want to)

 Give the class time to build their house, then discuss the benefits or 
difficulties of the process they used

 Students should appreciate that when decisions are made by one individual 
without the input of anybody else (a “monarchy or dictatorship”) things may 
be built faster but the members of the group may feel frustrated because 
they had no input

 Students should appreciate that when decisions are made “democratically,” 
it may take longer because deliberation and consensus take time but 
everybody had input. 
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Presentation Notes
10:28  CRAIG:  Well, here’s an activity to help your students appreciate both the advantages and disadvantages of a democracy, as compared to a monarchy or dictatorship:
Divide your students into groups of 4-7, give them paper, cardboard, legos (or anything else that you might have available) and ask them to build a house.
Have some groups work under one individual in charge and able to make all the decisions, others cannot make any suggestions
Have other groups work as a “democracy” with nobody in charge and open to suggestions from all (the group may “select” someone to be in charge if they want to)
Give the class time to build their house, then discuss the benefits or difficulties of the process they used
Students should appreciate that when decisions are made by one individual without the input of anybody else (a “monarchy or dictatorship”) things may be built faster but the members of the group may feel frustrated because they had no input
Students should appreciate that when decisions are made “democratically,” it may take longer because deliberation and consensus take time but everybody had input. 
Has anybody done something like this? How did it go?





Which form of government is most 
likely to prevent abuse of authority and 

protect human rights, and why

  In a democracy, an individual or group is less able to 
abuse authority because of the rule of law, checks 
and balances, separation of powers, and the need for 
continual consent of the governed through elections. 

 A representative democracy (democratic republic) is 
most likely to protect individual rights because of the 
rule of law and consent of the governed--
representatives are elected by the people and 
beholden to the people. 
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10:30 CRAIG

Alternatively, you might have your students simply consider the advantages and disadvantages of a republic, and ask them:

Which form of government is most likely to prevent abuse of authority?
In a democracy, an individual or group is less able to abuse authority because of the rule of law, checks and balances, separation of powers and the need for continual consent of the governed through elections.

Which form of government is most likely to protect human rights?	
A democracy is most likely to protect individual human rights because of the rule of law and the need for consent of the governed. 

ARLENE: Let’s take a ten minute break—get some coffee, breakfast. Go to the restrooms.



Middle School Civics Curriculum 
Guide

 Unit Two:  Focus on our Foundational Documents
 Declaration of Independence
 U.S. Constitution: the structure of our government:

 Three branches of government
 Separation of powers
 Checks and Balances
 Federalism

Watch The Constitution Explained: Foundations of the 
Constitution – YouTube 
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Presentation Notes
10:45  ARLENE: Let’s move onto looking at Foundational Documents

Note that Unit Two involves mostly 6.1 history standards and is the core of what is in most civics textbooks and your US history class but within a civics context.

We look at the Declaration of Independence and the Constitution—the structure of government:
Three branches of government
Federalism
Separation of Powers
Checks and Balances
The Bill of Rights

Very focused on why and how the Founding documents were created and what they actually say.

"The Constitution EXPLAINED" is a brand—new and very good series of 35 videos created by iCivics and the Center for Civic Education to explain the key aspects of the U.S. Constitution in everyday language to make our nation's founding document accessible to everyone. Here’s one: Click and watch Foundations of the Constitution.



https://civiced.rutgers.edu/documents/civics/middle-school-civics/117-curriculum-guide-for-middle-school-civics
https://civiced.rutgers.edu/documents/civics/middle-school-civics/117-curriculum-guide-for-middle-school-civics
https://www.youtube.com/watch?v=UFt15fmmqi8&list=PLK1002PPgA1Dspsd2DIoV8ITiaflL0BGe&index=3
https://www.youtube.com/watch?v=UFt15fmmqi8&list=PLK1002PPgA1Dspsd2DIoV8ITiaflL0BGe&index=3


Foundational Documents
 Consistent with traditional civics or government 

textbook
 Many options
 Resources from a variety of sources:

 National Archives
 iCivics
 NEH
 EDSITEment
 National Constitution Center
 Center for Civic Education
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10:47 ARLENE: SCROLL and SHOW

Again, lots of options: There are lessons, activities and resources from

Resources from :
The National Archives
iCivics
NEH
EDSITEment
National Constitution Center
Center for Civic Education
Some developed by the Center over the past two decades. 

Great little activity by the National Park Service: Why did the Founders make it difficult to amend the Constitution?




What is Federalism?
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Presentation Notes
10:48 ARLENE:  Let’s start with the concept of federalism. what is federalism? 

We like this image from the We the People textbook where you can see the national government, the states and the people exchanging and sharing powers.

You might could have your students go through the U.S. Constitution and identify:
Powers delegated to the national government
Concurrent powers
Powers retained by the states
Powers kept by individuals

For example, foreign relations and immigration are delegated to the national government.  Authority over voting, health, education and welfare, which was initially reserved to the states, has to some extent been shared with the federal government by acts of congress. 




Federalists
 Would the Constitution maintain 

republican government?

 Would the national government 
have too much power?

 Should there be a Bill of Rights?

Antifederalists
 Would the Constitution maintain 

republican government?

 Would the national government 
have too much power?

 Should there be a Bill of Rights?

Presenter Notes
Presentation Notes
10:50 ARLENE: We’ve written our constitution and now it needs to be ratified by the states. What were the concerns raised by the Federalists and Antifederalists? How did their views differ?

Basically, 
Would the Constitution maintain republican government?
Would the national government have too much power?
Was a Bill of Rights needed?

The Antifederalists were more concerned about the national government having too much power and wanted a Bill of Rights.

Aside from the Bill of Rights, which was resolved, do we still see these concerns today?  

Yes, the proper extent of the scope of authority of the national government remains very much an issue today.




The necessity of compromise

 The “Great Compromise”

 The Addition of a Bill of Rights

 Is compromise a sign of weakness?
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6.1.8.CivicsPD.3.a

Presenter Notes
Presentation Notes
10:52 ARLENE I wanted to stop for a minute and look at the idea of “COMPROMISE” which seems to have become a dirty word but I would suggest that it is CRITICAL to decision-making in a democracy.

The Great Compromise regarding slavery and representation at the Federal Convention with slaves counting as 3/5 of a person in the Constitution
was viewed by many as a pact with the devil because it allowed slavery to continue
such a compromise was probably necessary in order to have one united nation
And if the basis for the compromise no longer works, you change it, as we tried with Mo. Compromise, Compromise of 1850, and finally the Civil War amendments.

The Addition of a Bill of Rights
Was initially opposed by Madison as unnecessary
However, the Bill of Rights fulfilled Madison’s goals of reconciling the opponents of the Constitution and protecting individual liberties. 
So Madison may not have gotten everything he wanted because he compromised to secure his primary goals-- limited government and the essential rights of the people.

But today, the more extreme sides of the political spectrum see compromise as a sign of weakness, contrary to the experience and words of our founders that compromise is an essential component of decision-making in a democracy,
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We listen to respond rather than listening to understand.

Presenter Notes
Presentation Notes
10:54 ARLENE 

Civics is not just about content but also about how to have civil conversations about important political issues.

So let’s talk about the idea of active listening for a minute.

Basically we “listen” to develop a response rather than to try to actually understand what has been said.

How can we change this?





Active Listening Activity
 Select a controversial issue
 Place 6-8 chairs in front of the classroom
 Form two teams of three-four people each
 First person states viewpoint and briefly explains why 
 No one interrupts
 Opposite side takes turn making argument
 Before person across from him or her can respond, must in 

some way restate his or her understanding of what has 
been said. 

 Process can be used with any controversial issue. 

Presenter Notes
Presentation Notes
10:55 ARLENE  A structured way to FORCE students to listen to each other is by doing an Active Listening Activity.  

Here’s the Process: 	

Select a controversial topic
Place eight chairs in front of the classroom (BOB place chairs)
Forms two teams of 3 or 4 students each
Identify a person to state a viewpoint and explain why
No one interrupts
The opposing side takes a turn making argument. Before the person across from him or her on the opposing team can respond, he or she must  in some way restate his or her understanding of what has been said.  

You could have the rest of the class take notes for a newspaper article or any other way to make sure they are listening.  Involve them in another active listening activity at another time.

Today the controversial issue that we’re going to look at is an issue of federalism: Should the states or the national government manage elections?








Federalism: Should the 
management of elections be left to 

the states?
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10:57 CRAIG

So we’d like you actually do this activity: Should the management of elections be left to the states?



It’s Been An Issue From the Founding

“Nothing can be more evident, than that an 
exclusive power of regulating elections for 
the National Government, in the hands of the 
State Legislatures, would leave the existence 
of the Union entirely at their mercy.” *
*“Publius: The Federalist 59, New York Packet, 22 February 1788,” Center for the Study of the 
American Constitution, University of Wisconsin–Madison, https://csac.history.wisc.edu/wp-
content/uploads/sites/281/2017/07/59.pdf.

The Anti-Federalists were in favor of state 
control of elections.
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10:58  CRAIG

https://csac.history.wisc.edu/wp-content/uploads/sites/281/2017/07/59.pdf
https://csac.history.wisc.edu/wp-content/uploads/sites/281/2017/07/59.pdf


The Constitution is clear that voting 
and elections are primarily a state 

concern:
Art. I, Sec. 4:
“The Times, Places, and Manner of holding 
Elections for Senators and Representatives 
shall be prescribed in each State by the 
Legislature thereof; but Congress may at 
any time by Law make or alter such 
Regulations”.  
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11:00 CRAIG

Art I, Sec. 4 makes it pretty clear that voting and elections should primarily be controlled by the states:

Art. I, Sec. 4 of the Constitution states:

“The Times, Places, and Manner of holding Elections for Senators and Representatives shall be prescribed in each State by the Legislature thereof; but Congress may at any time by Law make or alter such Regulations”.  

The Anti-Federalists favored strong control by the states.

The Federalists  favored some national oversight over elections.

You can see that this is a compromise, but elections are primarily left to the states.



The Issue: Voting and Elections
 The Pew Research Center found that Americans remain 

divided on whether voting is a right or a regulated 
privilege.

 Since the debunked claims of a “stolen election” in 2020, 
there has been an upsurge in bills before state 
legislatures regulating voting and allowing increased 
partisan control over the tabulation and certification of 
votes. Some states seek to more tightly regulate voting 
procedures and voter registration, while others have 
pending legislation to expand voter registration and 
access to the ballot.

 For more complete details and statistics, see the 
Brennan Center for Justice, Voting Laws Roundup, 
October 2023 54
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11:02 CRAIG 

Note that recent Supreme Court decisions have effectively gutted the Voting Rights Act.

https://www.pewresearch.org/fact-tank/2021/07/22/wide-partisan-divide-on-whether-voting-is-a-fundamental-right-or-a-privilege-with-responsibilities/
https://www.brennancenter.org/our-work/research-reports/voting-laws-roundup-october-2023
https://www.brennancenter.org/our-work/research-reports/voting-laws-roundup-october-2023


Should the management of 
elections be left to the states?

 The federal government, in the interest of fairness and 
equal access to voting rights, has exercised some control 
over voting through the 14th, 15th, 19th, 24th, and 26th 
Amendments and the Voting Rights Act of 1965.  

 However, recent Supreme Court decisions have 
effectively gutted the Voting Rights Act in Shelby County 
v. Holder (570 U.S. 529, 2013) by eliminating the need 
for states that have discriminated in the past to obtain 
preclearance from the federal government before 
making changes in their voting procedures, such as 
places and times of voting, which might adversely affect 
minority groups. 
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A little background

Now let’s do the activity…

I need four people for be the team arguing that the states should manage elections and four people arguing that the national government should manage elections.

Everyone else take notes on the strongest and weakest arguments.





Research: Does this change 
your opinion?

CON (No)
 Voting is a right that should not 

depend on state of residence.
 Some states are engaging in 

tactics that result in “voter 
suppression,” such as limiting 
the places or times for voting, 
or placing the counting of votes 
in the hands of partisans, or 
diluting the impact of certain 
votes by gerrymandering.

 Our democracy depends on 
every citizen having the same 
access to voting and having 
their vote count equally.

PRO (Yes)
 Voting is a privilege that states 

have a legitimate interest in 
regulating.

 States have an interest in 
regulating their own state 
elections and adapting to local 
views and conditions.

 If one party intent on rigging 
elections gained control of the 
branches of federal government, 
it could end our democracy. With 
state control, some states would 
likely remain in control of the 
opposition party and a check on 
the federal government. 56
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Follow up: Take and defend a 
position on H.R. 5746

 H.R. 5746, The John R. Lewis Voting Rights 
Act  would set federal standards for voting 
rights

 Have students read the bill and conduct 
research

 Take and defend a position on it—write to 
their member of Congress
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Add description of bill

The House approved this bill in Jan. 2022 but the Senate voted it down (did not meet the 60% filibuster rule)



The Value of the Active 
Listening Activity

 This process can be a bit tedious because we do 
not normally take the time to acknowledge and 
give feedback for each statement made.

 However, it is serious active listening practice. 
Students are practicing explaining, listening, 
reflecting and perhaps changing views—the core 
of having civil conversations rather than heated 
debates.  

 Invariably, repeating in some format what has 
been said before, tends to bring views closer 
and towards more common ground.
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This process can be a bit tedious because we do not normally take the time to acknowledge and give feedback for each statement made.

However, it is serious active listening practice. Students are practicing explaining, listening, reflecting and perhaps changing views—the core of having civil conversations rather than heated debates.  

Repeating in some format what has been said before, tends to bring views closer and towards more common ground.






Simulations of democratic 
processes 

 Simulated Federal Convention in 1787
 Congressional Hearings
 State Legislative Hearings
 Mock Elections
 Mock Trials
 Moot Courts

 Directions in Suggested Practices online 59
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11:23 CRAIG  As a performance assessment, you might want to engage your students in  a simulated Federal Convention to have them use the knowledge and skills they’ve learned.

We also suggest engaging your students in mock elections, mock trials, moot court. Who has done any of these?  Directions to do this are included in the Curriculum Guide online.

We’ll demonstrate a moot court and a simulated congressional hearing today.



Moot Courts
 A moot court is a mock appellate court hearing  
 The court, composed of a panel of judges or justices, is 

asked to rule on a lower court’s decision 
 No witnesses are called, nor are the basic facts of the 

case in dispute 
 The focus is on the application, fairness or 

constitutionality of the law.  
 Each side presents arguments for consideration by the 

judges 
 A moot court is an effective strategy for focusing student 

attention on the underlying principles and concepts of 
justice
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A moot court is a mock appellate court hearing  

The court, composed of a panel of judges or justices, is asked to rule on a lower court’s decision 

No witnesses are called, nor are the basic facts of the case in dispute 

The focus is on the application, fairness or constitutionality of the law.  

Each side presents arguments for consideration by the judges 

A moot court is an effective strategy for focusing student attention on the underlying principles and concepts of justice






Mini Moot Courts
Ensures that every student is involved in the moot court, 
by having students work in groups of three.

Set Up:
1. Make sure that everyone understands the factual and 
legal background
2. Divide your class into triads (groups of three) by 
counting by 3s or assigning student to roles
3. In each group of three, one person is the judge or 
justice, one the attorney for the appellant/petitioner 
(bringing the appeal) and one the attorney for the 
respondent (responding).
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A MINI MOOT COURT is way to do this that ensures that every student is involved in the moot court, by having students work in groups of three. Here’s the process:

  Provide background and make sure that everyone understands the factual and legal background.

2. Divide your class into triads, that is, groups of three, by counting by 3s or assigning student to roles.

3. In each group of three, one person is the judge or justice, one the attorney for the appellant/petitioner, that is the party bringing the appeal, and one the attorney for the respondent, the party responding. 





Mini-Moot Court: The Issues

1. Separation of powers: Does the president 
have  the authority to change the 
immigration requirements by an executive 
order?

2. DACA:  Should immigrants who came here 
as children be allowed to remain in the 
United States under DACA?
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It is fun and instructive to use a current court case. So, for example the Fifth Circuit Appellate Court recently ruled on the issue of whether the president has authority over immigration and whether the DACA program should continue. The case will go to the Supreme Court. I thought that it might make a good mini moot court.

Two issues are involved:

A question of Separation of powers: Does the president have  the authority to change the immigration requirements by an executive order?

DACA:  Should immigrants who came here as children be allowed to remain in the United States?.







A Little Background: DACA
 In 2010, the DREAM Act would have given legal status and a 

chance for citizenship for those who came to the U.S. as 
minors. It failed to pass (55 to 41 in the Senate) because of 
the filibuster (It needed 60 votes).

 Following congressional inaction, President Obama created 
DACA through an executive order in 2012 permitting 
immigrants younger than 31 in 2012 who had come to the U.S. 
when they were younger than 16 and lived in the U.S. since 
2007 to avoid deportation and obtain work permits for a period 
of two years—renewable upon good behavior.

 In 2017, President Trump tried to end the program. In June 
2020, the U.S. Supreme Court ruled that the Trump 
administration had not given adequate justification for ending 
the program, leaving DACA in place.
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11:27  ARLENE: Here’s some background:

The “Development, Relief and Education of Alien Minors Act” DREAM Act, would have given legal status and the chance for citizenship to people who came to this country as minors, an opportunity they otherwise would not have had if their parents came here as undocumented immigrants.  The bill was first introduced in 2001 and reintroduced in 2009. Although a majority of U.S. Senators supported the bill (55 to 41), 60 votes were needed for cloture to overcome a filibuster and so it failed in December 2010.

Following inaction by Congress, President Obama created a Deferred Action for Childhood Arrivals (DACA) program. It gave those brought to the country as children a renewable two-year period of deferred action from deportation and  eligibility for a work permit in the U.S. To be eligible for the program, recipients cannot have felonies or serious misdemeanors on their records. Unlike the proposed DREAM Act, DACA did not provide a path to citizenship.

In 2017, Pres. Trump tried to end the program. The U.S. Supreme Court in 2020 ruled against the Trump administration’s decision to terminate the program because it had not given adequate justification, leaving DACA in place.






A Little Background cont.:
 On inauguration day (Jan. 20, 2021), President Biden signed an 

executive order instructing the Secretary of the Dept. of Homeland 
Security (DHS) to “preserve and fortify DACA”.

 The Biden administration finalized a rule on Aug. 24, 2022 to make 
DACA a federal regulation (instead of a policy). The DHS rule is set 
to take effect on Oct. 31, 2022 and will codify the policy in the 
federal government’s code of regulations.

 On Oct. 5, 2022 the U.S. Court of Appeals for the Fifth Circuit 
affirmed a lower court decision that the DACA program was illegal 
because it was not approved by Congress, but allowed those 
already enrolled in the program to renew their status.

 The Supreme Court refused to reinstate the Biden Administration’s 
regulation, sent it back to the district court, which still had 
problems with the process. The program is now on hold: those 
enrolled in program could renew their status but no new individuals 
allowed.  What should the court decide?
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11:28 ARLENE  On inauguration day (Jan. 20, 2021), Pres. Biden signed an executive order instructing the Homeland Security Secretary to “preserve and fortify DACA”.

The Biden administration finalized a rule on Aug. 24, 2022 to make DACA a federal regulation (instead of a policy). The Department of Homeland Security (DHS) rule is set to take effect on Oct. 31, 2022 and will codify the policy in the federal government’s code of regulations.

On Oct. 5, 2022 the U.S. Court of Appeals for the Fifth Circuit affirmed a lower court decision that the program was illegal because it was not approved by Congress but allowed those already enrolled to renew their status.

The U.S. Supreme Court refused to reinstate the Biden Administration’s regulations sent it back to the district court, which still had problems with the process. The program is now on hold: those enrolled in program could renew their status but no new individuals allowed.  

What should the court decide? I thought that you and your student might like to look at a current issue.




Separation of powers: Who has 
authority over Immigration?

 The Constitution delegates to Congress the power 
“[t]o establish an uniform Rule of Naturalization, … 
throughout the United States.” 

 The naturalization process is the legal process by 
which a foreign citizen is granted American 
citizenship.

 Thus, the Constitution gives Congress the power to 
determine which foreigners can become citizens, and 
under what conditions. 

 The Constitution, however, is silent on immigration.65
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So we have two questions, The first is: who has authority over immigration? 

The Constitution delegates to Congress the power “[t]o establish an uniform Rule of Naturalization, … throughout the United States.” 

The naturalization process is the legal process by which a foreign citizen is granted American citizenship.

Thus, the Constitution gives Congress the power to determine which foreigners can become citizens, and under what conditions. 

The Constitution, however, is silent on immigration– which is why who has authority over immigration is not clear cut. 

The question of citizenship is not included since it is clear that Congress has authority over naturalization.



Separation of powers: Who has 
authority over Immigration?

 The Biden Administration argues that the executive 
has authority over immigration based on national 
sovereignty and foreign policy and that the 
executive branch—specifically the Dept. of 
Homeland Security now—has been implementing 
and enforcing immigration policies.

 Texas and other states argue that Congress has 
authority over immigration and that it has not 
specifically given the executive the authority to 
implement an immigration program such as DACA.
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The Biden Administration argues that the executive has authority over immigration based on national sovereignty and foreign policy and that the executive branch—specifically the Dept. of Homeland Security now—has been implementing and enforcing immigration policies.

Texas and other states argue that Congress has authority over immigration and that it has not specifically given the executive the authority to implement an immigration program such as DACA.




Should the DACA program be 
allowed to continue?

 This is not a constitutional issue but 
rather an issue of fairness and impact

 Is this a good policy?

 Why should the program be continued or 
discontinued?

67

Presenter Notes
Presentation Notes
11:31  ARLENE

The second question is: Should the DACA program be allowed to continue:

This is not a constitutional issue but rather an issue of fairness and impact.

Is this a good policy?

Why should the program be continued or discontinued?








Should the DACA program be 
allowed to continue?

NO: Texas and other 
states
 DACA encourages 

unaccompanied minors from 
Central America to try to 
come to the US illegally and 
we should not encourage 
lawbreakers

 DACA denied jobs to native-
born Americans

 DACA recipients did not pay 
taxes or contribute to the 
economy and many were 
criminals

YES: Biden Administration
 GAO: DACA not reason for the 

surge of unaccompanied minors
 NBER: no higher crime rates, 

DACA-eligible individuals more 
likely to complete college and not 
live in poverty

 DACA-eligibles pay taxes, including 
SS. Deporting DACA-eligible 
individuals would reduce federal 
revenue

 Economists: DACA does not 
adversely affect labor participation 
of native-born Americans
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11:32: ARLENE: Here’s a summary of the competing arguments:

Texas and other states argue NO that DACA should not be continued because:
DACA encourages unaccompanied minors from Central America to try to come to the US illegally and we should not encourage lawbreakers
DACA denied jobs to native-born Americans
DACA recipients did not pay taxes or contribute to the economy and many were criminals

The Biden Administration argues YES that DACA should be continued 
GAO: DACA not reason for the surge of unaccompanied minors
NBER: no higher crime rates, DACA-eligible individuals more likely to complete college and not live in poverty
DACA-eligibles pay taxes, including SS. Deporting DACA-eligible individuals would reduce federal revenue
Economists: DACA does not adversely affect labor participation of native-born Americans.

You have this as a handout.




Mini moot court

Count by 3s:

 1s = attorneys arguing for 
 2s = attorneys arguing for
 3s = judges
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So we’d like to use this topic to demonstrate a mini-moot court, to provide some understanding of the roles of the three branches of government and to consider an issue of justice or fairness involving a specific category of young people who were brought here as children.

WALK AROUND ROOM AND COUNT 1, 2, 3 and give handouts

Let’s count off by threes then: 1, 2 and 3 at your tables to determine which role you will each play.

Count 1, 2 and 3. Then show the slide with the roles.



The hearing and decision
 Preparation: attorneys prepare their arguments; judges 

prepare several questions they may want to ask

 Hearing:
 Attorneys make brief 2 minute arguments (Attorneys for Biden 

Administration go first because they are the ones appealing the 
decision from the Fifth Circuit)

 Judges may interrupt with 1-2 short questions (you might have 
time for more in your classroom)

 Decision: After the arguments have been made, ask all of the 
judges to come to the front of the room and have an “open 
court hearing” where the judges discuss their opinions and 
reasons.  Some judges may decide to change their views after 
they have heard from their colleagues.
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Now the attorneys for the Biden administration will argue 
Legality of executive action
Why DACA should be continued 
They will go first and make a short—around 2 minute--argument.

Then the attorneys for Texas and other states will argue
the illegality of the executive action and 
that DACA should be ended for 2 minutes.

Judges may interrupt either side with 1 or 2 short questions.

The triads will have a total of 10 minutes to make their arguments and respond to questions. Normally you would have more time. We just want you to get the idea today of how to do a mini moot court.

After the arguments have been made, I will ask all of the judges to come to the front of the room and have an “open court hearing” where the judges discuss their opinions and reasons.  

Some judges may decide to change their initial views after they have heard from their colleagues.
.







Debriefing:  Mini Moot Court
 Debrief the activity by discussing the actual 

ruling in the case, if a decision has been 
rendered, or the strongest and weakest 
arguments if a decision is still pending, or if it is 
a purely hypothetical case.

 Can a version of this activity be implemented in 
your curriculum?

   

 How would you alter or adjust the activity in any 
way?
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You would debrief the activity by discussing the actual ruling in the case, if a decision has been rendered, or the strongest and weakest arguments if a decision is still pending, or if it is a purely hypothetical case

Since we don’t have a decision by the US Supreme Court yet, what do you think are the strongest and weakest arguments?

Once the Supreme Court has heard the case, you might want to compare the results and reasoning  from the class with that of the actual court’s decision.



Middle School Civics Curriculum 
Guide

 Unit Three: Examine how well we have met the 
ideals proclaimed in the Preamble to the U.S. 
Constitution 

 6.1.8 and 6.3.8 Evaluate effectiveness of 
fundamental principles of the Constitution

 Very history based—standards 6.1
 Civic concepts can become the basis for inquiry 

questions meeting many of the history standards in 
a civics course.
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11:58 ARLENE: Let’s have lunch and return at 12:30 to look at some of the resources in Unit Three:  SCROLL to and SHOW
A more perfect union:  C-span and PBS focus on the right to vote

SCROLL to and SHOW
Justice:  A variety of sources addressing issues of justice, e.g. Cherokee Removal, Due Process, Equal Protection (SCROLL AND SHOW)

It was quite thorough, although teachers may find additional resources elsewhere.

If you wanted to teach about Jan. 6th, we have a couple of approaches:  SCROLL to and SHOW: 
Peaceful transfer of power 
Freedom of Expression (Assembly) 
Which provide context for this unforgettable, regrettable day.



https://civiced.rutgers.edu/documents/civics/middle-school-civics/117-curriculum-guide-for-middle-school-civics
https://civiced.rutgers.edu/documents/civics/middle-school-civics/117-curriculum-guide-for-middle-school-civics


Middle School Civics Curriculum 
Guide

Unit Three: “We the People of the United States…” 
 Proclaims who is adopting the Constitution
 Makes a statement of popular sovereignty– the authority of 

government is created and sustained by the consent of its 
people who are the source of all of its power

“…in Order to form a more perfect Union, establish Justice, 
insure domestic tranquility, promote the general Welfare, and 
secure the Blessings of Liberty…”

 Reinforces the reasons for adopting a new Constitution
 Explains the purposes of the government: to maintain 

peace, promote the common good

Watch The Constitution Explained: We the People – YouTube 
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Unit Three is very history based, as you can see by the numerous 6.1 standards that it meets.  We systematically look at the promises made in the Declaration and especially the preamble in the Constitution:�
To form a more perfect union
To establish justice
To ensure domestic tranquility
To provide for the common defense
To promote the general welfare and
To secure the blessings of liberty

Click and Watch The Constitution Explained: We the People video. 

How well have we met these promises when we look at our history and what challenges still face us today?


https://civiced.rutgers.edu/documents/civics/middle-school-civics/117-curriculum-guide-for-middle-school-civics
https://civiced.rutgers.edu/documents/civics/middle-school-civics/117-curriculum-guide-for-middle-school-civics
https://www.youtube.com/watch?v=2ANyeM5TuQ8&list=PLK1002PPgA1Dspsd2DIoV8ITiaflL0BGe


“…in order to form a more perfect 
union…”

 Looks at voting
 Sources:

 CSPAN
 PBS
 iCivics
 Library of Congress
 LWV
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“…establish Justice…”

 What is Fairness of Justice?
 Consider treatment of Native Americans: 

Cherokee Removal
 Consider treatment of African Americans: 

Slavery, Jim Crow and segregation
 Due Process
 Equal Protection
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SCROLL DOWN IN UNIT THREE

What do we mean by justice? How well have we established justice? What challenges do we face?

Again, many resources available online SCROLL and LOOK at the Justice, Due Process and Equal Protection lessons. 



“…insure domestic tranquility…”
 What is domestic tranquility? The absence of: 

 Civil Wars
 Coups
 Trust in government
 Crime
 Violence
 Poverty

 How can we prevent these conditions and safeguard 
domestic tranquility?

 CSPAN—privacy, habeas corpus
 Bill of Rights Institute: Fourth Amendment
 iCivics--Peaceful transfer of power
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How well have we met the goal of ensuring domestic tranquility? What are indicators of domestic tranquility? It could be a very interesting research project for your students.

Certainly wars and coups are a LACK of domestic tranquility—we’ve had one civil war—admittedly terrible, but some countries have civil wars on a regular basis. The same with coups—we have not had a full fledged coup with the overthrown of the legitimately elected government.

Trust in government, crime violence and poverty all indicators.  

Data is fairly readily available. The Pew Foundation conducts continuing research on social and political issues. There are periodic international studies for comparison.



“…promote …the General Welfare, 
and secure the Blessings of Liberty”
 What does “promote the general welfare” mean?
 What does liberty mean?
 Freedom of Expression

 C-Span
 National Constitution Center
 Newseum
 US Courts
 ABA

 Individual liberty and the common good
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12:37  ARLENE  Promote the general welfare—is talking about supporting the common good.

Let’s look at a lesson about “securing the blessings of liberty”

What did the Founders mean by “the Blessings of Liberty”?  
Both freedom to conduct business and grow the wealth of individuals and the country as well as the freedom from government interference regarding press, speech, assembly, and religion.  

The Blessings of Liberty were operationalized in the Constitution as protections of property and individual integrity—Fourth Amendment—and protections of free expression—First Amendment. We can’t look at every activity but I thought we could actually look at one about freedom of expression. 

SCROLL AND LOOK AT THE  Freedom of Expression ppt at https://civiced.rutgers.edu/documents/civics/middle-school-civics/american-ideals/96-freedom-of-expression




First Amendment

“Congress shall make no law 
…abridging the freedom of speech, or 

of the press, or the right of the 
people to peaceably assemble, and to 

petition the Government for a 
redress of grievances.” 
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12:38-CRAIG Let’s start with the First Amendment:

We’ve taken religion out because we have several separate lessons about that and focused on speech, press, assembly and petition

What does this language mean?




Freedom of Expression
The First Amendment prohibits the Congress (that 
is, the national government—extended to state 
and local governments through the 14th 
Amendment) from interfering with: 

 an individual’s ability to express views freely
 the ability of the press to write and publish (no 

censorship) 
 individuals’ ability to assemble (join with others)
 Individuals’ ability to petition the government (send 

letters, emails, phone calls, meet in person, lobby, 
protest peacefully) 
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The First Amendment prohibits the Congress (that is, the national government—extended to state and local governments through the 14th Amendment) from interfering with: 

an individual’s ability to express views freely

the ability of the press to write and publish (no censorship)
individuals’ ability to assemble (meet with) others

individuals’ ability to petition the government (send letters, emails, phone calls, meet in person, lobby, protest peacefully) 



Why is Freedom of Expression 
important?

 Allows robust discussions and elections 
 Provides a marketplace of ideas
 Advances knowledge and individual 

development  
 Permits peaceful social change
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Ask: Why is freedom of expression important?

You want your students to think about these questions, not just get answers. So what do you think?

Allows robust discussions and elections 
Provides a marketplace of ideas
Advances knowledge and individual development  
Permits peaceful social change





The right to free expression has been 
limited by the U.S. Supreme Court: 

 For national security  
 Libel and slander (written or spoken statements 

intended to damage a person’s character or 
reputation that are presented as facts but are untrue) 

 Pornography  
 Commercial speech
 Inflammatory speech “directed at inciting or 

producing imminent lawless action,” and “likely to 
incite or produce such action”

Watch The Constitution Explained: Freedom of Expression - 
YouTube 81
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12:41 CRAIG  Although the language of the First Amendment is absolute, the right to free speech has been limited by the U.S. Supreme Court: 
for national security  
libel and slander (written or spoken statements intended to damage a person’s character or reputation that are presented as facts but are untrue) 
pornography  
commercial speech
Pornography is not protected speech
And commercial speech is not protected, which is why this is a lot of truth stretching in advertising
Speech advocating illegal action (inflammatory speech) that is “directed at inciting or producing imminent lawless action” and is “likely to incite or produce such action”

So, the government CAN limit speech for national security purposes
People can sue if they have been slandered by false statements or libels by false publications or been the object of a hate crime




https://www.youtube.com/watch?v=3sTtAmy5zk0&list=PLK1002PPgA1Dspsd2DIoV8ITiaflL0BGe&index=15
https://www.youtube.com/watch?v=3sTtAmy5zk0&list=PLK1002PPgA1Dspsd2DIoV8ITiaflL0BGe&index=15


How well have we met our promise 
of free speech and press?

The Sedition Act of 1798
 Made it a crime for American citizens to "print, utter, or 

publish . . . any false, scandalous, and malicious 
writing," in anticipation of an expected war with France.

 Used against Democratic-Republican newspapers 
criticizing the actions of the Federalists in power.

 Repealed after the election of 1800 changed parties.

 The U.S. government publicly repented and repaid the 
fines imposed. 
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So how well have we met our promise of free speech and press?
Let’s look at our history…

WAIT FOR RESPONSES

The Sedition Act of 1798 
Made it a crime for American citizens to "print, utter, or publish . . . any false, scandalous, and malicious writing," in anticipation of an expected war with France.
Used against Democratic-Republican newspapers criticizing the actions of the Federalists in power.
Repealed after the election of 1800 changed parties.
The U.S. government publicly repented and repaid the fines imposed

Okay, so did we learn our lesson?. 




How well have we met our promise 
of free speech and press?

 Espionage Act of 1917: crime in wartime to make false 
statements with intent to interfere with the military effort, to 
cause refusal of duty in the armed forces, or to obstruct military 
recruitment and enlistment efforts.

 The Sedition Act of 1918: a crime to “incite, provoke or 
encourage resistance to the United States” or to conspire to 
urge curtailment of munitions production with intent “to cripple 
or hinder the U.S. in the prosecution of the war.”

 Antiwar journalists arrested during World War I and during the 
Red Scare and their convictions upheld (Schenck v. U.S.,1919 
and Abrams v. U.S., 1919).

 Congress repealed the Sedition Act of 1918 on December 13, 
1920. The Espionage Act of 1917 remains in effect (applicable 
only during wartime). 83
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12:43 ARLENE No, we did it again during WWI with the:

The Espionage Act of 1917

•made it a crime in wartime to make false statements with intent to interfere with the military effort, to cause or attempt to cause disloyalty or refusal of duty in the armed forces, or to obstruct military recruitment and enlistment efforts.

The Sedition Act of 1918

•made it a crime to “incite, provoke or encourage resistance to the United States” or to conspire to urge curtailment of munitions production with intent “to cripple or hinder the United States in the prosecution of the war.”

•Antiwar journalists and were arrested during World War I and during the Red Scare and their convictions were upheld (Schenck v. U.S.,1919 and Abrams v. U.S., 1919 ).

•Congress repealed the Sedition Act of 1918 on December 13, 1920. The Espionage Act of 1917 remains on the books but is only effective during wartime. 




How well have we met our promise 
of free speech and press?

 The U.S. government attempted to cease 
publication of the Pentagon Papers as the 
war in Vietnam continued in 1971

 Was rebuffed by the U.S. Supreme Court in 
New York Times Co. v. United States
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12:44  ARLENE

But things get better…

More recently, when the U.S. government attempted to cease publication of the Pentagon Papers as the war in Vietnam continued in 1971, it was rebuffed by the U.S. Supreme Court in the New York Times Co. v. United States decision.

Some high points and low points

Although there are some questions about whether this decision will continue to be the law, for now, the right of the press to be free from governmental censorship seems to be fairly safe.



How well have we met our promise 
of free speech?

 Brandenburg v. Ohio (395 U.S. 444, 1969) government 
cannot punish speech advocating illegal action 
(inflammatory speech) unless it is “directed at inciting or 
producing imminent lawless action,” and is “likely to 
incite or produce such action.” 

 Virginia v. Black (538 U.S. 343, 2003) burning a cross in 
public is a punishable hate crime if intent is to vilify, 
humiliate, or incite hatred against a group or a class of 
persons on the basis of race, religion, skin color, sexual 
identity, gender identity, ethnicity, disability, or national 
origin. 
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12:45  ARLENE  Other U.S. Supreme Court decisions have supported free speech: Such as Brandenburg v. Ohio (395 U.S. 444, 1969) where the court held that the government cannot punish speech advocating illegal action (inflammatory speech) unless it is “directed at inciting or producing imminent lawless action,” and is “likely to incite or produce such action.” 

And Virginia v. Black (538 U.S. 343, 2003) where the court held that burning a cross in public is a punishable hate crime if the intent is to vilify, humiliate, or incite hatred against a group or a class of persons on the basis of race, religion, skin color sexual identity, gender identity, ethnicity, disability, or national origin.  

Although hate speech is outlawed in most Western European countries, it is protected speech in the U.S. unless it is direct, personal, and either truly threatening or violently provocative. 

•What is the difference between inflammatory speech (Brandenburg) and hate speech (Black)? The cross burning was directed personally, against a race, and was intended to intimidate. So expression is protected unless it is directed at inciting or producing imminent lawless action OR intended to humiliate or incite hatred against a group of persons based on race, religion, skin color, sexual identity, gender identity ethnicity, disability or national origin.





Free Speech in School: Tinker
 Although K-12 schools may impose rules for safety  and to ensure 

that the environment is conducive to learning, the Supreme Court 
has affirmed that students do not lose their constitutional rights “at 
the schoolhouse gate.”

 In 1969, Mary Beth Tinker and two other public school pupils in Des 
Moines, Iowa, were suspended from school for wearing black 
armbands to protest the government's policy in Vietnam in violation 
of  a school regulation  banning the wearing of armbands.

 The students were not disruptive, and did not impinge upon the 
rights of others. 

 The Supreme Court held a prohibition against expression of opinion, 
without any evidence that the rule is necessary to avoid substantial 
interference with school discipline or the rights of others, not 
permissible under the First and Fourteenth Amendments. Tinker v. 
Des Moines Independent Community School District, 393 U.S. 503 
(1969). 
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12:46 CRAIG You may want to have your students consider free speech and assembly in schools instead. The U.S. Supreme Court has long recognized that the right to freedom of expression isn’t quite the same for children at school as it is for adults in other settings. This is because K-12 schools have a special responsibility to keep children safe, teach them how to behave properly, and make sure the campus environment is conducive to learning. 

However, in Tinker v. Des Moines Independent Community School District, 393 U.S. 503 (1969)
Three public school pupils in Des Moines, Iowa, were suspended from school for wearing black armbands to protest the government's policy in Vietnam. This was in violation of  a school regulation  banning the wearing of armbands.
The students were not disruptive, and did not impinge upon the rights of others. 
The U.S. Supreme Court held that a prohibition against expression of opinion, without any evidence that the rule is necessary to avoid substantial interference with school discipline or the rights of others, is not permissible under the First and Fourteenth Amendments.
The court held that their conduct was within the protection of the Free Speech Clause of the First Amendment and the Due Process Clause of the Fourteenth.
What is important is that the free speech does not interfere with the educational process.
(See https://supreme.justia.com/cases/federal/us/393/503/#tab-opinion-1947774)





Free Press in School: Hazelwood
 The Hazelwood School District wanted to restrict the publication 

of an article about teen pregnancy in the high school 
newspaper.

 In Hazelwood School District v. Kuhlmeier, 484 U.S. 260 (1988), 
the Supreme Court held that school officials can censor school-
sponsored publications if their decision is “reasonably related to 
a legitimate pedagogical purpose.” This means school officials 
must show that they have a reasonable educational reason for 
censoring the material.

 New Jersey enacted legislation in 2021 to protect the press 
freedom of students at public schools and public institutions of 
higher education, making it the 15th state to adopt legislation 
prohibiting the censorship of student journalists except in 
narrow circumstances.
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12:48  CRAIG  The Supreme Court has also looked at the issue of free press in schools.

In 1988, the Hazelwood School District in PA wanted to restrict the publication of an article about teen pregnancy in the high school newspaper.

The Supreme Court, in the decision in Hazelwood School District v. Kuhlmeier, 484 U.S. 260 (1988), held that school officials CAN censor school-sponsored publications if their decision is “reasonably related to a legitimate pedagogical purpose.” This means school officials must show that they have a reasonable educational reason for censoring the material.

However, in 2021 New Jersey became the 15th state to enact legislation to protect the press freedom of students at public schools and public institutions of higher education, prohibiting the censorship of student journalists except in narrow circumstances.

Questions for your students: Why can students be treated differently than adults? What obligation does the school have? How does the school balance its dual responsibilities to respect students’ rights to freedom of expression and to protect children and the learning environment?




Why is Freedom of Assembly 
important?

 The right to join with fellow citizens in protest or peaceful 
assembly is critical to a functioning democracy and at the core 
of the First Amendment.  

 Traditional public forums include public parks, sidewalks and 
areas that have been traditionally open to political speech and 
debate. 

 The government may, however, subject assembly to 
reasonable, content-neutral restrictions on its time, place, and 
manner.  

 Freedom of assembly may be limited by ordinances prohibiting 
blocking or sidewalks or streets or may require a permit. And if 
the assembly turns violent, law enforcement may step in to 
help get things back under control. 88
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12:50 ARLENE Or look at Freedom of Assembly,  Why is it important to have freedom of assembly and petition?

The right to join with fellow citizens in protest or peaceful assembly is critical to a functioning democracy and at the core of the First Amendment.
  
Traditional public forums include public parks, sidewalks and areas that have been traditionally open to political speech and debate.
 
The government may, however, subject assembly—which includes speaking to a group of people--to reasonable, content-neutral restrictions on its time, place, and manner.  

Freedom of assembly may be limited by ordinances prohibiting blocking or sidewalks or streets or may require a permit. And if the assembly turns violent, law enforcement may step in to help get things back under control.




How well have we met our 
promise of free assembly?

 Strikes outlawed—injunctions used, e.g. 
Pullman Strike in 1894

 McCarthy campaign against communism in 
1950s was a campaign against free 
assembly
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12:52 ARLENE  How well have we met the promise of free assembly?

Again, initially not so well: For example, strikes were outlawed as illegal combination until the 1930s. The last great railroad strike—the Pullman Strike  in 1893-4--was stopped in court by an injunction.  And what is a strike but an assembly to protest? There were no legal requirements that employers must negotiate with employee organizations until the 1930s. But now such efforts are protected.  

The McCarthy campaign against communism in 1950s was also an effort to punish assembly, that is, to prevent people from assemblying or associating with communists. It established guilt by association with others who joined the Communist Party or went to any Communist event. 

This was changed because of court decisions in the 1960s.

.



How well have we met our promise 
of free assembly and petition?

 Edwards v. South Carolina (372 U.S. 229, 
1963) students' constitutionally protected 
rights of free speech, free assembly, and 
freedom to petition were violated when they 
peacefully assembled and planned to march 
to state capital to protest segregation and 
racial discrimination and refused to obey 
order to disperse.
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12:54 ARLENE  Assembly is often joined with petition

How well have we met our promise of free assembly and petition?

During the civil rights and Vietnam protests in the 1960s and 70s, the US Supreme Court was very supportive of freedom of assembly and petition:
For example, in Edwards v. South Carolina (372 U.S. 229, 1963) the court held that students' constitutionally protected rights of free speech, free assembly, and freedom to petition were violated when they peacefully assembled and planned to march to state capital to protest segregation and racial discrimination and refused to obey order to disperse.  

Stated positively:  You have a right to PEACEFULLY (emphasis PEACEFULLY)  assemble without being subject to arrest.

MOST, thanks to ML King JR., but not all, civil rights protests (which were assemblies plus speech) were peaceful. Unfortunately, there were protests including some right here in Newark in 1967 that involved vandalism and looting– vandalism and looting are illegal, and if they occur as part of a protest, it is not a peaceful march or protest and not protected speech.





What do you think? 

Is the United States meeting 
its promise of free expression?

What challenges do we face 
today regarding free 

expression?
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12:55: ARLENE Ask the group and discuss:  So, what do you think?  Is the U.S. meeting its promise of free expression? 

And, what challenges remain: what challenges do we face today regarding free speech, press and assembly?

. 



Simulated Legislative Hearings
 Legislative hearings provide Congress (and state legislative 

bodies) the opportunity to gather information that may 
inform legislation. 

 Students can replicate that process in simulated legislative 
hearings. 

 Students “testify” before a panel of judges acting as 
members of Congress. 

 They demonstrate their knowledge and understanding of 
constitutional principles as they evaluate, take, and defend 
positions on relevant historical and contemporary issues.  

 The panel of judges may further explore student expertise 
with follow- up questions and discussion. 
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12:56  CRAIG We’re going to do a simulated legislative hearing about how well we have met the promises made in our constitution.

A simulated legislative hearing is basically an oral presentation to a legislative body. The students prepare and present their view, supported by history, constitutional law and reasoning. It might be a state legislature hearing about a proposed piece of legislation. It might be Congress.

We’re going to have you do a legislative hearing responding to the question:

 Is the U.S. meeting its promise of free expression? 

And, what challenges remain: what challenges do we face today regarding free speech, press and assembly?




Simulated Legislative Hearing
          

Step 1.  Delegation of Responsibility: Intra-group discussion 
determines responsibility for each student/question in the prompt
Step 2.  Individual Paragraph: Each student drafts an 
individual   paragraph for their delegated responsibility. Emphasize: 
clear answer to the question asked, factual support, and 
reasoning.
Step 3.  Prepared Statement Development: Students 
collaborate to finalize a three-paragraph prepared statement.
Step 4.  Hearings: Each group orally presents their prepared 3-
minute statement. All group members expected to speak. A panel 
of students listen, then questions the presenting group for a 
maximum of 4 minutes.  After the questioning, the panel offer the 
presenting group constructive feedback. 

Presenter Notes
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12:58  CRAIG   Here’s the process:

Step 1.  Delegation of Responsibility: Intra-group discussion determines responsibility for each student/question in the prompt

Step 2.  Individual Paragraph: Each student drafts an individual   paragraph for their delegated responsibility. Emphasize: clear answer to the question asked, factual support, and reasoning.

Step 3.  Prepared Statement Development: Students collaborate to finalize a three-paragraph prepared statement.

Step 4.  Hearings: Each group orally presents their prepared 3-minute statement. All group members expected to speak. A panel of students listen, then questions the presenting group for a maximum of 4 minutes.  After the questioning, the panel offer the presenting group constructive feedback. 



Simulated Legislative Hearing
 Each table will constitute a group
 The group will address:

  Is the United States meeting its promise of free 
expression?

 What challenges do we face today regarding free 
expression?

 Your Goal - directly answer the question asked; offer 
factual support for your answer; demonstrate reasonable 
connections between the answer and the factual support.     

 Give each table a number (1 or 2). The number will 
ultimately determine whether your group presents your 
statement or acts as a panel.  

 Identify a timekeeper for each table.  

Presenter Notes
Presentation Notes
1:00 CRAIG

Each table will constitute a group. 3 members  at that table should be selected to present. 

The group will address only the opinion part of the prompt -                                                                                                                           “On balance, is the growth of presidential power a healthy or a detrimental development? Why?”   

Your Goal - directly answer the question asked; offer factual support for your answer; demonstrate reasonable connections between the answer and the factual support.     

Give each table a number (1 or 2) The number will ultimately determine whether your group presents your statement or acts as a panel.  I will also identify a timekeeper for each table. 



Simulated Legislative Hearing

● Arrange your  seats facing members of your neighboring 
group 

● Group number 1 presents their prepared statement in a 
maximum of two minutes

● Group number 2  acts as panel -  listens to the  
presentation and offer follow-up with questions

● The Q&A session is a maximum of three minutes
● Timekeeper from group number 1 calls time
  

● Finally, the panel (group 2) offers  the presenting group 
(group 1) constructive feedback

Presenter Notes
Presentation Notes
1:00-1:10 CRAIG

Do the Simulated Legislative Hearings. 

Arrange your  seats facing members of your neighboring group.  

Group number 1 presents their prepared statement in a maximum of two minutes: 

Group number 2  acts as panel -  listens to the  presentation and offer follow-up with questions. 

The Q&A session is a maximum of three minutes. 

Timekeeper from group number 1 calls time.  

Finally, the panel (group 2) offers  the presenting group 1 constructive feedback. 
.



Debrief – Simulated Legislative
Hearing

•  Can a version of this activity be
   implemented in your curriculum?  
   
• How would you alter or adjust the activity 
   in any way?

Presenter Notes
Presentation Notes
 
1:15  CRAIG

Debrief

Can a version of this activity be implemented in your curriculum?  
   
How would you alter or adjust the activity in any way?





We the People: The Citizen and 
the Constitution

 The Center sponsors an annual statewide We the 
People: The Citizen and the Constitution competition

 In the format of a simulated congressional hearings
 Classes of students present and answer questions
 

 Held the end of January or early February for high 
school

 Highest scoring school goes to National We the People 
Competition in April 

 Hope to bring back middle school competition in March
97
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1:18 CRAIG I would also like to note that the Center
sponsors an annual statewide We the People: The Citizen and the Constitution competition

It is in the format of a simulated congressional hearings

Classes of students present and answer questions
 
Held the end of January or early February for high school

Highest scoring school goes to National We the People Competition in April 

We hope to bring back middle school competition in March next year




Social Media
 Facebook, Twitter, TikTok, Snapchat, Reddit, and other 

online platforms help to spread false claims, some promoting 
violence, to millions of people.

 Print media is responsible (and liable) for the veracity of what 
it prints. Online platforms and social media are not. 

 Social media sites are free to set their own practices and 
rules on what can be posted and spread. 

 Only through great public pressure by Congress did Twitter 
temporarily:

o Suspend former President Trump because he violated the 
platform’s policy against promoting violence

o Suspend Rep. Marjorie Taylor Greene (R-GA), who promoted 
viral conspiracy theories like QAnon, for posting misinformation 
about Covid-19 vaccines.
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1:20  ARLENE  Certainly, one area of concern is the negative impact of social media. 

Facebook, Twitter, TikTok, Snapchat, Reddit, and other online platforms help to spread false claims, some promoting violence, to millions of people.

Print media is responsible (and liable) for the veracity of what it prints. Online platforms and social media are not. 

Social media sites are free to set their own practices and rules on what can be posted and spread. 

Only through great public pressure by Congress did Twitter:
Suspend former President Trump because he violated the platform’s policy against promoting violence
Suspend Rep. Marjorie Taylor Greene (R-GA), who promoted viral conspiracy theories like QAnon, for posting misinformation about Covid-19 vaccines.

But this BEGS THE QUESTION: ASK: How can they do this consistent with the First Amendment.  You could do lots of things with this topic/ We would like to engage you in doing a take a stand/continuum activity with this issue.




Take a Stand/Continuum
 Can use with any controversial topic—e.g., immigration, 

gun control, fracking, the Electoral College, reparations, 
carbon taxes, statehood for Puerto Rico, expanding the 
U.S. Supreme Court—almost anything with two sides.

 The issue needs to be phrased as an either/or (yes or no, 
agree or disagree) question

 Forces students to think about their own views, to 
express them and, most importantly, to listen to what 
others are saying and to possibly change their position 
based on what they learned.

Presenter Notes
Presentation Notes
1:22 ARLENE: Take a Stand or a Continuum is an activity that has been around for a long time and I think has a lot of value. 

You can use this strategy with any controversial topic—e.g., immigration, gun control, fracking, the Electoral College, reparations, carbon taxes, statehood for Puerto Rico, expanding the U.S. Supreme Court--almost anything with two sides.

The issue need to be phrased as an either/or (yes/no), agree or disagree) question.  

The set up forces students to think about their own views, to express them, and, most importantly, to listen to what others have to say, and possibly to change their views based on what they learn. 

I thought that we could demonstrate this strategy with the issue of false information on online platforms, like social media.







Online Platforms: 
A Little Background 

 The First Amendment protects Americans' rights to freely exchange ideas—
even false or controversial ones. If the government passed laws outlawing 
fake news or false claims, it might have a chilling effect on real news that 
people disagree with.

 The main legal recourse against fake or false news is a defamation lawsuit. 
Libel and slander are NOT protected speech. You can sue someone for 
defamation if they published a false fact about you and you suffered 
damage as a result—such as a lost job, a decline in revenue, or a tarnished 
reputation. If you are an ordinary, private person, you must show that the 
news outlet was negligent (careless).

 Most false news relates to public figures, who can only win a defamation 
lawsuit by showing that the news outlet acted with “actual malice“ (the 
author knew it was false) or “reckless disregard" for whether it was true or 
not. E.g., Alex Jones was held liable for the lies he said on his Infowars 
show and website about the shooting at Sandy Hook E.S. in Newtown, CT. 
But are threats of defamation suits enough to reduce the spread of 
falsehoods on social media? 100
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1:23 ARLENE  A little background: Remember the First Amendment protects Americans' rights to freely exchange ideas—even false or controversial ones. If the government passed laws outlawing fake news, it might have a chilling effect on real news that people disagree with.

The main legal recourse against fake news is a defamation lawsuit. You can sue someone for defamation if they published a false fact about you and you suffered some sort of damage as a result—such as a lost job, a decline in revenue, or a tarnished reputation. If you are an ordinary, private person, you have to show that the news outlet was negligent (or careless).

Most fake news relates to public figures, who can only win a defamation lawsuit by showing that the news outlet acted with “actual malice”, that is, the author knew the story was false, or “reckless disregard" for whether it was true or not. 

After the Dec. 14, 2012 shooting at Sandy Hook Elementary School in Newtown, Conn., Alex Jones in his Infowars show and website claimed that the mass shooting was staged by the government as a pretext for gun control, and the families were complicit in the plot. He was sued and held liable. The families of 10 Sandy Hook victims sued Mr. Jones in four separate defamation lawsuits. The families of the victims said Mr. Jones’s lies have added to their devastation and his followers have harassed them, threatening their safety.


Meanwhile Jones reaped more than $50 million in revenues annually in recent years by selling diet supplements, gun paraphernalia and survivalist gear on his broadcasts. He claimed he had a right to free speech. He lost four separate defamation lawsuits  and there are now three trials for juries to decide how much Jones should pay the families in compensatory and punitive damages. 

Although it is usually difficult to meet the standard of actual malice or reckless disregard for the truth, defamation suits may become more common as concern about fake news grows. BUT are threats of defamation suits enough to reduce the spread of falsehoods on social media?
 



Online Platforms:
A Little Background

 Sec. 230 of the Communications Act  of 1996 provides 
immunity to online platforms from civil liability based on 
third-party content (with exceptions, such as federal crimes): 
"No provider or user of an interactive computer service shall 
be treated as the publisher or speaker of any information 
provided by another information content provider".

 Social media earn large profits from their platforms and 
websites

 Large internet platforms use sophisticated opaque algorithms 
to determine the content their users see—to maximize the 
amount of time spent on platforms

 Should social media platforms prohibited from spreading 
false claims that promote violence? 101
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1:25 ARLENE  Sec. 230 of the Communications Act  of 1996 provides immunity to online platforms from civil liability based on third-party content (with exceptions, such as federal crimes): "No provider or user of an interactive computer service shall be treated as the publisher or speaker of any information provided by another information content provider".

Social media earn large profits from their platforms and websites

Large internet platforms use sophisticated opaque algorithms to determine the content their users see—to maximize the amount of time spent on platforms. The algorithms are based on exploiting human emotions — fear, anger, and anxiety — to keep users glued to their screens, and thus regularly promote and recommend white supremacist, anti-Semitic, and other forms of conspiracy-oriented content

Should social media platforms bear some responsibility for lies they help to spread?







Should online platforms be prohibited 
from spreading false claims that 

promote violence? 
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So here’s the question:  Should online platforms be prohibited from publishing and spreading false claims that promote violence?

Should the federal government regulate social media platforms by hold large internet platforms liable for amplifying through their algorithms false, inflammatory speech directed at inciting or producing imminent lawless action, and likely to incite or produce such action?

Remember this is one of the areas that the Supreme Court has excluded from first amendment protection. The internet platforms have not been liable for the content because it is generated by third parties. However, they spread it through their algorithms.

I’d like some volunteers to take a stand one way or the other. Please come up. And I may ask you to argue the side other than what you agree with if we don’t have people naturally fall on both sides of the issue.  

One person from each table who has NOT participated in the prior activities.




Take a Stand/Continuum
 Stand to the right side if you agree that online platforms should 

be liable for falsehoods they spread and to the left side if you 
disagree.  Those who are unsure should stand in the middle.  

 Teacher turns and faces the line and asks those at either ends 
of the line to explain WHY they take their position

 There are no rebuttals, students explain their views (why) and 
listen to others

 If the teachers hears a viewpoint that does not fit with where 
the student stands, have the student move to an appropriate 
spot.

 Ask those in the middle who were unsure if what they heard 
helped them decide and ask them to move to the appropriate 
spot

 Ask others if they changed their views based on what they 
heard and ask them to move to the appropriate spot

 The end product is a physical continuum of views on the issue103
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1:24-1:34 ARLENE: Here’s the process: 
You would ask your students to stand to one side of you if they agree and to the other if they disagree.  You can ask those who are unsure to stand in the middle.  
Now the students have taken a stand and formed a continuum of views. You the teachers turn and face the line.
Ask those at either ends of the line to explain WHY they take their position
There are no rebuttals, students explain their views (why) and listen to others
If you hear a viewpoint that does not fit with where the student stands, have the student move to an appropriate spot.
Ask those in the middle who were unsure if what they heard helped them decide and ask them to move to the appropriate spot
Ask others if they changed their views based on what they heard and ask them to move to the appropriate spot

So come on up and let’s do it! Go to prior slide. Yes to the right of me, No to the left.





Follow-up

 Research the many bills in Congress 
requiring social media transparency and/or 
liability

 Reconsider the issue in a class discussion 
after doing research

 Take and defend a position—write to their 
member of Congress about this issue
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1:36 ARLENE

Thank everybody and suggest that this can be used as an opening activity to see what your students think. 

Then you might have them do some research and see if their positions have changed.

Or Research the many bills in Congress requiring social media transparency and/or liability

And possibly Take and defend a position—write to their member of Congress about this issue.



Debrief: Take a 
Stand/Continuum

•  Can a version of this activity be
   implemented in your curriculum?  
   
• How would you alter or adjust the activity 
   in any way?
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Debrief



“Cancel culture”
What is it?

 Actions people take to hold others accountable
 Or silencing someone who has beliefs that are different than 

yours 
 Or a way to call out issues like racism or sexism, or a 

misrepresentation of people’s actions
 Since these are actions by individuals, not government, they 

do not fall within the First Amendment

PEW Research Center project (Sept. 2020) 
 49%: Actions people take to hold others accountable
 14%: A form of censorship, such as a restriction on free 

speech or as history being erased
 12% characterized cancel culture as mean-spirited attacks 

used to cause others harm 106
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1:38: CRAIG Another issue that has been raised at some of these workshops has been “cancel culture”. ASK: What are we talking about? Silencing others. How would you define this? Why should we care about it?

Some see this as actions people take to hold others accountable.
Others see it as silencing someone who has beliefs that are different than yours. 
Or a way to call out issues like racism or sexism, or a misrepresentation of people’s actions

PEW Research Center conducted a project in Sept. 2020, where they asked about cancel culture.  
49%: saw this as legitimate actions that people take to hold others accountable
14%:  saw it as a form of censorship, such as a restriction on free speech or as history being erased
12%:  characterized cancel culture as mean-spirited attacks used to cause others harm.

Important to keep in mind that since these are actions by individuals, not government, they do not fall within the First Amendment.  





“If there be time to expose through 
discussion the falsehood and fallacies, to 

avert the evil by the processes of 
education, the remedy to be applied is 
more speech, not enforced silence.”

U.S. Supreme Court Justice 
Louis D. Brandeis (1856–1941), 

Whitney v. California, 
274 U. S. 357 (1927)

107

Presenter Notes
Presentation Notes
1:39 CRAIG read the quote As Justice Brandeis eloquently said nearly a century ago:  The best way to expose falsehoods and fallacies is through more speech, not enforced silence” 



Middle School Civics Curriculum 
Guide

 Unit Four: Back to standards 6.3
 What is the role of a citizen—the rights and 

responsibilities? 
 How do local and state government function?
 What public policy is and how can individuals and 

groups impact it?
 Students identify, research, and develop a solution to a 

public policy problem and present it to an appropriate 
governmental agency 

 Why should individuals participate in civic life? What are 
the benefits of civic participation in a democracy? 108

Presenter Notes
Presentation Notes
1:40 CRAIG:  Unit Four—the role of the citizen—back to civics standards 6.3

What is the role of a citizen? It is not just voting—as incredibly important as that is—or even obeying the law or being a juror—also important.  The broader role of a citizen in a democratic society also includes holding our elected representative responsible for their words and actions; acting for the common good of the community; identifying community problems that need to be addressed and bringing these issue to the governmental body that has the authority to solve them.  

What is public policy? How can individuals and group impact public policy?  Students identify, research and develop a solution to a public policy problem and present it to an appropriate governmental agency. 

This could be a project that cuts across curriculum. Since language arts skills are involved, you may want to include your ELA teacher. Or sometimes the issues are science-based and you may want to involve your science teacher.

You also might take one-day a week over a longer period of time to engage your students in doing a project.


https://civiced.rutgers.edu/documents/civics/middle-school-civics/117-curriculum-guide-for-middle-school-civics
https://civiced.rutgers.edu/documents/civics/middle-school-civics/117-curriculum-guide-for-middle-school-civics


What is citizenship?
 Citizenship is a relationship between an individual 

and a country to which the individual owes 
allegiance and in turn is entitled to its protection.

 People who are born or choose to be citizens of a 
nation must defend the laws and pledge allegiance 
to that nation.

 Each nation determines the conditions under which 
it will recognize persons as its citizens, and the 
conditions under which that status will be extended 
or withdrawn.
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Presentation Notes
1:42  CRAIG What is Citizenship?

Citizenship is a relationship between an individual and a country to which the individual owes allegiance and in turn is entitled to its protection. 

People who are born or choose to be citizens of a nation must defend the laws and pledge allegiance to that nation.

Each nation determines the conditions under which it will recognize persons as its citizens, and the conditions under which that status will be extended or withdrawn.




Who should the U.S. welcome 
as citizens?
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Presentation Notes
1:43  CRAIG  So, who should the U.S. welcome as citizens?

We see ourselves as a nation of immigrants—which we certainly are—but we seem to want to be the last immigrants and close the door or put up a wall against others

Remember, the Constitution has clearly set citizenship (naturalization) as a national issue for Congress to decide.
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Ampersand by B. Deutsch, 

http://www.dollarsandsense.org/archives/2007/1107toon.html

Presenter Notes
Presentation Notes
1:44 ARLENE. A quick history of U.S. immigration policy:

We had an open door immigration policy, with few exceptions, for the entire 19th century and into the 20th century. The first exclusions were Asians: 
The 1875 Immigration Act which excluded prostitutes, convicts and Chinese contract workers
The 1882 Chinese Exclusion Act suspended Chinese immigration for 10 years and declared Chinese ineligible for naturalization. 
The 1891 Immigration Act excluded idiots, insane persons, paupers, diseased persons, felons, polygamists. 
The 1907 “Gentlemen’s Agreement” limited number of Japanese immigrant laborers. Japanese were ineligible to become citizens, although their children could--Upheld by U.S. Supreme Court in 1922.
Other than Asia, immigration and citizenship were basically open to the rest of the world and 10 M immigrants came to the US between 1865 and 18901 and another 15 M between 1890 and 1914.

The National Origins Act passed by Congress in the 1920s reduced the quota for European immigrants to two percent of the population from that country in the United States in the 1920 census, severely restricted immigration from southern and eastern Europe. Congress did not change this until 1965..







 

http://www.dollarsandsense.org/archives/2007/1107toon.html


Current U.S. Immigration Policy
 The Immigration Act of 1965 abolished national origins quotas, gave 

preference to skilled workers and immigrants with close relatives in the 
U.S. and set overall limits for immigration

 The last major change in immigration policy was the 1986 Immigration 
Reform and Control Act under Pres. Reagan:
 required employers to attest to their employees' immigration status
 made it illegal to knowingly hire or recruit unauthorized immigrants
 Granted amnesty--to illegal immigrants who entered the United States 

before January 1, 1982 and had resided there continuously with the 
penalty of a fine, back taxes due, and admission of guilt. 

 About 3 million undocumented immigrants were granted legal status.
 The Immigration Act in 1996 doubled the size of the border patrol, 

authorized the construction of barriers along the US-Mexican border 
and made illegal immigrants ineligible for most governmental benefits.

 Since the 1990s total immigration has been limited to 675,000 people 
a year, plus an additional 125,000 refugees a year.
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Presentation Notes
1:46 ARLENE   The Immigration Act of 1965 abolished national origins quotas, gave preference to skilled workers and immigrants with close relatives in the U.S. and set overall limits for immigration

The last major change in immigration policy was the 1986 Immigration Reform and Control Act under Pres. Reagan:
required employers to attest to their employees' immigration status
made it illegal to knowingly hire or recruit unauthorized immigrants
Granted amnesty--to illegal immigrants who entered the United States before January 1, 1982 and had resided there continuously with the penalty of a fine, back taxes due, and admission of guilt. 


The 1986 Immigration Reform and Control Act passed by Congress and signed by Pres. Reagan:
required employers to attest to their employees' immigration status
made it illegal to knowingly hire or recruit unauthorized immigrants
Legalized—granted amnesty--to illegal immigrants who entered the United States before January 1, 1982 and had resided there continuously with the penalty of a fine, back taxes due, and admission of guilt. 
About three million undocumented immigrants were granted legal status.

The Immigration Act in 1996 doubled the size of the border patrol, authorized the construction of barriers along the US-Mexican border and made illegal immigrants ineligible for most governmental benefits.

Congress sets the number of immigrants authorized to come to the U.S.  Since the 1990s total authorized immigration has been limited to 675,000 people a year, plus an additional 125,000 refugees a year. 

More than 50 years later, we are still basically functioning under the 1965 Immigration Act which favors family reunification, with a hodge-podge of add-ons for refugees, students, certain countries, certain skills, and a growing population of workers who come to U.S. without waiting for immigration papers, otherwise known as illegal or undocumented immigrants. 




Mike Keefe, The Denver Post, April 6, 2006 113

Presenter Notes
Presentation Notes
1:47 ARLENE This is a cartoon from 2006, but still relevant today, showing how totally mixed up our immigration policy is:

American businesses are begging for cheap labor but we’re concerned that new immigrants might take away the jobs of U.S.-born workers. How do we balance this?

What is the effect of immigration on the labor market: Do immigrants positively or negatively affect the U.S. economy and how?  

Are illegal immigrants performing jobs that native US workers are not interested in?

Would a temporary worker program solve these problems or would it create a new underclass of workers? 

Should we provide illegal immigrants with “amnesty?” Does “amnesty” really describe a process, such as the one in the 2007 bill that would have required illegal immigrants to pay a fine, return home, come back, apply for legal resident status, wait for several years, pay another fine…?

How do we prevent additional illegal immigration?

Who should pay for the costs of services for illegal immigrants? The burden has been mostly on the states to provide education, housing and healthcare.








114Matson, St. Louis Post Dispatch, 

Presenter Notes
Presentation Notes
1:49 ARLENE Here’s another cartoon I particularly liked:  Send us your best and brightest point getters, yearning to raise our G.D.P.  All others pay a Fine of $5000 and maybe you can stay.

It is interesting because poll after poll shows that Americans agree that:
The immigration system needs to be fixed.
We don’t like “lawbreakers” 
But we need to do something about the 12 million undocumented immigrants who are here.
We need a system that will encourage immigration by those who will help the American economy without hurting native workers.

Similar arguments to those made about DACA. We are still functioning under the 1965 Immigration Act which favors family reunification, with a hodge-podge of add-ons for refugees, students, certain countries, certain skills, and a growing population of workers who come to U.S. without waiting for immigration papers. 

As much as we argue about immigration, Congress had made little progress the last 57 years. You could have your students do a take a stand or continuum or active listening activity about who should the U.S. allow as immigrants. Or, better yet, have your students understand the background and prepare their own idea of how we should change our immigration laws and send their suggestion to members of Congress—they obviously need some help on this issue!
 









Rights and Responsibilities of Citizenship
U.S. citizens (including naturalized citizens) have the RIGHT to: 

 Vote
 Serve on juries (Serving on a jury is often seen as an obligation but 

women and African-Americans fought to have this right.)
 Run for office Register for the Selective Service (if you are male 

and between age 18 through 25)
 Equal protection and due process

U.S. citizens have a RESPONSIBILITY or OBLIGATION to:
 Follow the laws, including paying taxes
 Register for the Selective Service (if male aged 18-25)
 Be informed about public issues
 Support  our democratic form of government and not work against 

the country’s national interests (e.g., for a foreign country). 
 The is what “pledging allegiance” means. 
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Presentation Notes
1:50: CRAIG  What are the rights and RESPONSIBILITIES of citizenship?  We usually forget about the responsibilities and these are important:

U.S. citizens (including naturalized citizens) have the RIGHT to: 
Vote (a right half of us often fail to exercise at most elections)
Serve on juries (a right most of us try to get out of--Serving on a jury is often seen as an obligation but women and African-Americans fought to have this right.)
Run for office
Register for the Selective Service (if you are male and between age 18 through 25)
Equal protection and due process (non-citizens have less protections—e.g., can be deported for crime)
U.S. citizens have a RESPONSIBILITY or OBLIGATION to:
Follow the laws, including paying taxes
Register for the Selective Service (if male aged 18-25)
Be informed about public issues
Support  our democratic form of government and not work against the country’s national interests (e.g., for a foreign country). 
The is what “pledging allegiance” means. 




The role of a citizen in a 
democratic society

Beyond voting, paying taxes and supporting the 
government, we the citizens are responsible for 
holding our elected representatives accountable 
and for providing ideas for improving our 
community.

The first amendment right to petition was not 
written for lobbyists but rather for us, the people, 
to use to urge our elected representatives to 
represent our views.
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1:51 CRAIG

As we said, beyond voting, paying taxes and supporting the government, we the citizens are responsible for holding our elected representatives accountable and for providing ideas for improving our community.

While we may criticize the role that paid lobbyists play in developing public policy, we the citizens can also INFLUENCE public policy by seeking information and providing feedback to those making public policy decision. We are all potential lobbyists for changes in public policy. That was the real point of the first amendment protection of the right to PETITION the government—for CITIZENS to be able to influence public policy-making.




 One way for your students to learn the skills for 
influencing public policy is to identify a public issue 
or problem that they would like to address

 Students then research that issue, develop the best 
solution and share their solution with the 
appropriate governing body

 Project Citizen is one of several programs that  
offers ideas for students to “take action” on public 
issues
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1:52 CRAIG

One way for your students to do this is to identify a public issue or problem that they would like to address. To research that issue, develop the best solution and share their solution with the appropriate governing body.

This is what Project Citizen does.

A number of different organizations have developed ways for students to be engaged in developing public policy projects and learning the skills of citizen action.



 Has been independently evaluated many times and 
found to be highly effective 

 For example, a study by the LBJ School of Public Affairs 
at the University of Texas found that students who 
participated in Project Citizen:
 developed a greater understanding of the complexity 

of public policy 
 developed a commitment to active citizenship
 learned important communication skills

118

Presenter Notes
Presentation Notes
1:53 CRAIG

We particularly like Project Citizen because:

It has been around for many years, has been independently evaluated many times and found to be highly effective

For example, a study by the LBJ School of Public Affairs at the University of Texas found that students who participated in Project Citizen:

developed a greater understanding of the complexity of public policy 
developed a commitment to active citizenship
learned important communication skills





State and Local Government
 Local government
 School Boards
 County Government
 State government

 Governor
 Legislature
 Judiciary

 iCivics: Citizen me
 iCivics: comparing state and federal judiciary
 NJ Center for Civic Education: lessons about New 

Jersey history and government 119

Presenter Notes
Presentation Notes
1:55  CRAIG

Before your students can even begin to think about doing a project to try to improve their community, they need to understand the many communities to which they belong:

Local government
School Boards
County Government
State government—include:
Governor
Legislature
Judiciary

iCivics: Citizen me
iCivics: comparing state and federal judiciary
NJ Center for Civic Education lessons about NJ history and government






Federalism and Separation of Powers
Executive    Legislative   Judicial   

National 
Government

President Congress: 
Senate and 
House of 
Representatives

• U.S. Supreme Court
• Appellate Courts
• Federal District Courts

State 
Government

Governor State 
Legislature:
Senate and 
Assembly

• NJ State Supreme Court
• NJ Appellate Courts
• NJ Superior Courts (by 

County)
County 
Government

County 
Executive 
President

County Board 
of 
Commissioners

No separate courts (see 
above)

Municipal 
Government

Mayor E.g., Town 
council

Municipal courts (limited 
jurisdiction)

School 
Board

Superintendent School Board Administrative Office of the 
Courts—Commissioner of 
Education

Presenter Notes
Presentation Notes
1:56  CRAIG

Involving your students in doing a project is also a great opportunity for your students to concretely understand federalism and separation of powers:

Which level of government (federalism) and agency (Separation of powers) might have the responsibility and authority to address this particular issue or problem that has been identified? 







Process for doing projects:
 Understand public policy
 Identify a problem in the community that requires a public 

policy solution
 Gather and evaluate information on the problem
 Examine and evaluate alternative solutions
 Develop a proposed public policy to address the problem
 Develop an action plan to get their policy adopted by 

government
 Organize the materials into a portfolio to present to the 

appropriate governmental agency and (if you want) to share 
at the annual State Project Citizen Showcase

 Reflect on the learning experience individually and as a class.121

Presenter Notes
Presentation Notes
1:57  CRAIG:  Here is the basic process for doing a student citizen action project:

Understand public policy
Identify a problem in the community that requires a public policy solution
Gather and evaluate information on the problem
Examine and evaluate alternative solutions
Develop a proposed public policy to address the problem
Develop an action plan to get their policy adopted by government
Organize the materials into a portfolio to present to the appropriate governmental agency and (if you want) to share at the annual State Project Citizen Showcase
Reflect on the learning experience individually and as a class.
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What is Public policy?
 The concept or idea that guides a course 

of action or procedure in dealing with 
public issues or problems.

 It includes the decisions, commitments and 
actions made by those who hold or affect 
government positions.

 Public policies are often embodied in laws, 
rules or regulations.

Presenter Notes
Presentation Notes
1:58  CRAIG  We want to involve students in understanding and developing the skills to influence public policy. So what is “public policy”?

Public policy is the idea or concept that guides a course of action or procedure dealing with public issues or problem.

It includes the decisions and actions made by those who hold or affect government positions: So public policy is made by school board members and school superintendents, as well as town council members, mayors, governors, members of the state legislature, heads and members of state and local agencies. State agencies include DEP, State Dept. of Ed., Attorney General, etc. Local agencies include the local police, local health department, local recreation department, etc.







Is it a Public Policy?
The Problem:  Poor families in the community 

need food and adequate clothing.

One solution:  City officials fund a program for 
needy individuals to “buy” food and clothing 
from participating merchants using vouchers.

 This is a public policy.

Another solution:  A women’s civic organization 
conducts a drive to collect food and clothing 
and then distributes it to needy individuals.

 This is NOT a public policy.

Presenter Notes
Presentation Notes
2:00 CRAIG  So your students need to understand how public policymaking works.  

So, for example, if the problem your students decide to address is that poor families in the community need food and adequate clothing…

One solution might  be that City officials fund a program for needy individuals to “buy” food and clothing from participating merchants using vouchers.
	This is a public policy.

Another solution might be that a women’s civic organization conducts a drive to collect food and clothing and then distributes it to needy individuals.
	This is NOT a public policy.

This is not to say that a private solution is not important, only that it is not public policy. The public policy behind the women’s civic organization conducting a food and clothing drive is to have the government encourage such private giving by offering nonprofit status to civic organizations. 




Civil Society Initiatives 
vs. 

Public Policy

 Have your students identify some local 
efforts by civil society organizations to 
improve the community

 Have your students identify some public 
policies implemented to improve the 
community

Presenter Notes
Presentation Notes
2:02:  CRAIG

You may want to make this more concrete:

Have you students identify some recent local efforts by civil society organizations to improve the community.

Initiatives affecting the general welfare, such a soup kitchens, used clothing, etc.,  are sometimes undertaken by “civil society,” that is, self-organized  private groups such as the Chamber of Commerce, PTAs, unions, religious organizations, etc. This has certainly been done during the pandemic.  

Then, have your students identify some public policies that have recently been implemented to improve the community.

Programs, such as unemployment, during periods of economic downturn such as the Corona Virus pandemic, are public policies that have been implemented by and really can only be implemented by the government.





Why learn about public 
policymaking

 Ignorance about the public policymaking 
process leaves us without the tools to get 
things done.

 There is confusion about who does what in 
the policymaking arena.

 Knowledge, practical experience and 
citizenship skills empower citizens to influence 
public policy.
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2:04  CRAIG 

Why learn about Public Policy making?

Ignorance about the public policymaking process leaves us without the tools to get things done.

There is confusion about who does what in the policymaking arena.

Knowledge, practical experience and citizenship skills empower citizens to influence public policy.

We have been seeing this on the ground since the 2016 election. And whatever your political views are, teaching student—our future voters—the skills to be informed, engaged citizens is certainly important, and usually overlooked in most civics textbooks



















What are the advantages of a 
public policy solution?

√ Civil society solutions depend on the 
voluntary efforts of individuals and 
may end

√ Public policy solutions continue until 
changed
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2:05  CRAIG Why is the difference between a private and public policy solution important?  

A public policy solution has certain advantages:

Private and civil society solutions are voluntary and may end.

Public policy solutions continue.

So, although involving your students in doing a community service project is great, you can also involve your students in learning about public policy and how to influence the public policy-making process, as well as doing a service for the community by identifying and developing a solution to a community problem. 








Identify possible problems to 
address
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Presenter Notes
Presentation Notes
2:07-2:15  ARLENE: Engage group in identifying issues at their tables

CRAIG writes on flip chart



Decide on a problem to address: 
Is it important/feasible?

 Consider:
  Scope?
  Intensity?
  Duration?
  Resources at stake?
  Human rights involved?
  Information available?
  Feasibility: Sufficiently narrow?
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Presentation Notes
2:15 ARLENE How do you narrow down the issue you want to address ?

Scope? How many people are affected by violence on school campuses?  Hopefully, very few directly but what about the fear involved by all? By cuts in school spending? Probably everybody.
Intensity? Teachers may be very concerned about budget cuts but the students may not be as aware of the impact. Violence—pretty intense. 
Duration?
Resources at stake?
Human rights involved?
Information available?
Feasibility:  Sufficiently narrow? You get the idea. You want to compare different potential topics to investigate in many ways to decide on which one to pursue.




Gather Information

 Identify sources of information
 Public policy makers and interest 

groups
 Telephone calls
 Interviews
 Letters
 Libraries, newspapers, websites
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Presentation Notes
2:17 ARLENE: Now,  You/your class has agreed on a topic and needs to gather more information.  The whole class should be involved in brainstorming the problems in the school or community and in the information gathering process. That way, they will be familiar with all aspects of the project when it comes time to divide the class into groups to work on the four panels of the portfolio and the corresponding 4 sections of the binder.

Students will be inclined to get their information from the internet, but this is a great opportunity for them to go directly to those who may be causing the problem or have the authority to deal with the problem to get information by telephoning, emailing questions or actually meeting people in person. 

This enables students to learn about their community and how it functions, to work concretely to improve their community, and in the process, students gain a sense of commitment to improve their community. They are doing a community service without leaving the classroom.  This “civic” disposition is one of the goals of social studies but hard to achieve by simply learning facts. Project Citizen, by engaging students with their community, helps to develop this positive civic disposition.

.
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Identify, research, and develop 
possible alternative solutions

Presenter Notes
Presentation Notes
2:18  ARLENE:

Once the research is done, it need to be organized. 

Often the students (an adults too) rush to judgment on an issue and only see one solution. 

There is a huge value in seeking and considering a variety of alternative solutions. Why?

Much fuller understanding of the problem. 
Consider the pros and cons of several alternatives. The cons are usually the cost, But if all other alternatives have been considered and the one that costs more is also more effective, you have a good argument for it.

This is exactly what public policy makers should be doing.

And if you bring an idea to a public policymaker, he or she should ask about the alternatives. 







Select the best solution and 
explain why it is the best 

solution
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2:19   ARLENE  

After you’ve looked at the pros and cons of the various possible solutions, select, explain and justify the best solution.
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Develop an Action Plan

Presenter Notes
Presentation Notes
2:20:  ARLENE

Develop an action plan.  The action plan is HOW you are going to implement your solution.

Who do you need to lobby? 

You should have identified the entity by now. 

Who might be natural supporters? 

Who might be opposed? How can you convince those opposed that it is a good idea? 
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Prepare a Class Project Portfolio

The digital portfolio should identify:

 the problem selected and why it was selected
 alternative policies 
 the policy selected and why,
 an action plan
 reflections about the process and what was 

learned and 
 a backup binder with research, letters, etc. 

 

Presenter Notes
Presentation Notes
2:21  ARLENE:   The digital portfolio should identify:

the problem selected and why it was selected

alternative policies 

the policy selected and why,

an action plan

reflections about the process and what was learned and 

a backup digital binder with research, letters, etc. 
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Present the Portfolio

Four basic goals of the presentation:

 Inform the audience of the importance of the 
problem identified

 Explain and evaluate alternative policies so 
audience can understand

 Discuss why the class choice was the “best” 
policy and that it is constitutional

 Demonstrate how the class could develop 
support for the policy (the action plan)

Presenter Notes
Presentation Notes
2:22 ARLENE: The ultimate goal is to present the project to the authority that can implement it.

Four basic goals of the presentation:
Inform the audience of the importance of the problem identified
Explain and evaluate alternative policies so audience can understand
Discuss why the class choice was the “best” policy and that it is constitutional
Demonstrate how the class could develop support for the policy (the action plan)

Sometime the projects are actually implemented!!  

Camden Middle School in Newark got a traffic light installed at a corner by their school where a student had been killed while trying to cross the street.

We have difibulators in schools because Community Middle School in Plainsboro brought the issue to the State Legislature.

But in most cases the ideas often take years to get implemented if at all and the value of the project is simply in developing the skills to know HOW to influence public policy.
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Reflect on the Learning Experience

 Once your class has completed the 
portfolio, add a reflection  section to the 
Documentation binder.

 Describe what and how the class learned 
from developing the project, skills as well 
as knowledge.

 This should be a cooperative class effort.

Presenter Notes
Presentation Notes
2:23 CRAIG

I probably don’t need to explain to you why student reflections on what they’ve done is so important—this is probably where the real learning takes place, if not in terms of content or skills, but in terms of civic dispositions. 

The reflection questions are ask both what was learned from an individual perspective and as a whole class.




 An overview, steps, resources and projects from 
classes of students over the last decade are on the 
Center’s website at 
https://civiced.rutgers.edu/programs/project-citizen 
(under Overview)

 The Center is offering a free, full-day workshop on 
Project Citizen on March 5, 2024 at Rutgers

 Projects can be completed in 6-8 weeks working on 
them one day a week
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An overview, steps, resources and projects from classes of students over the last decade are on the Center’s website at https://civiced.rutgers.edu/programs/project-citizen (IF TIME, SHOW the projects under Overview)

The Center is offering a free, full-day workshop on Project Citizen on March 5, 2024 at Rutgers

Projects can be completed in 6-8 weeks working on them one day a week


https://civiced.rutgers.edu/programs/project-citizen


 The Center sponsors an annual statewide 
Project Citizen Showcase

 First week of June—Wednesday, June 5th this 
year

 Classes of students present their projects 

 Highest scoring middle and high school projects 
are sent to a National Project Citizen Showcase 
held digitally in July
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The Center sponsors an annual statewide Project Citizen Showcase

First week of June—this year, Wednesday, June 5th

Classes of students present their projects 

Highest scoring middle and high school projects are sent to a National Project Citizen Showcase held digitally in July

ANSWER QUESTIONS about doing citizen action projects







Benefits of Civic Engagement
6.3.8.CivicsPD.3: Construct a claim as to why it is 
important for democracy that individuals are 
informed by facts, aware of diverse viewpoints, 
and willing to take action on public issues. 

Athenian statesman Pericles said: “We do not say 
that a man who takes no interest in politics is a 
man who minds his own business; we say that he 
has no business here at all”. 

What does he mean by this statement?
138
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Presentation Notes
2:27 ARLENE    IF TIME PERMITS

Now we’ve covered a lot of ground today. I want to get back to WHY we teach civics. 
I want to start with 6.3.8.CivicsPD.3: Construct a claim as to why it is important for democracy that individuals are informed by facts, aware of diverse viewpoints, and willing to take action on public issues. 

Anticipatory Lesson: Share the following with your class: Athenian statesman Pericles said: “We do not say that a man who takes no interest in politics is a man who minds his own business; we say that he has no business here at all”. 

What does he mean by this statement? (wait for responses and then suggest:) Individuals do not live alone but rather are part of a society and part of a government. As part of a society and part of a government, each person should become knowledgeable about their society and their government and participate. 






What are the benefits to individuals 
of participating in the civic life of 

the community/country?
 Acquiring skills, such as speaking and debating 

in public, organizing groups and writing letters 
 Becoming more self-confident 
 Learning how to affect decisions 
 Building a reputations as an important member 

of the community 
 Making new friends 
 Developing important contacts 
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2:28 ARLENE:  What are the benefits to individuals of participating in the civic life of our community/country? 

List their responses. 
Conclude that individuals benefit by: 
Acquiring skills, such as speaking and debating in public, organizing groups and writing letters 
Becoming more self-confident 
Learning how to affect decisions 
Building a reputations as an important member of the community 
Making new friends 
Developing important contacts 




What are the benefits to society 
when individuals participate in civic 

life?
 In a multiethnic, multi-religious country based 

on the shared secular ideas of liberty and justice 
rather than the “blood and soil” nationalism of 
European countries, a common understanding 
and appreciation of these fundamental American 
values was seen as critical.

 Individual participation in the civic life of a 
democracy is critical for national cohesiveness. 
The results of elections are not enough.
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Presenter Notes
Presentation Notes
2:29  ARLENE:

What are the benefits to society when individuals participate in the civic life of our country?

In a multiethnic, multi-religious country based on the shared secular ideas of liberty and justice rather than the “blood and soil” nationalism of European countries, a common understanding and appreciation of these fundamental American values was seen as critical. 

Individual participation in the civic life of a democracy is critical for national cohesiveness. The results of elections are not enough. 




What might happen if 
individuals are not informed or 

do not participate in their 
government?

 We will not have very good government

 We will not be able to solve important 
public policy problems
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Presenter Notes
Presentation Notes
2:30 ARLENE:

What might happen if citizens do not participate in democratic government at the local, state, or federal levels?  (WAIT FOR RESPONSES THEN CLICK)

Conclude that: 
We won’t have very good governments. 
We won’t be able to solve important problems. 






How can individuals help ensure that 
the American experiment in democracy 

continues?
 Voting 
 Holding elected representatives accountable 
 Bringing ideas to governmental officials 
 Running for office 
 Having civil discourses about current events 
 Peacefully protesting when there is an unfair law 

or process that needs to be brought to the 
attention of the public and addressed and public 
officials are ignoring it 
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Presentation Notes
2:31 ARLENE:  How can individuals help ensure that the American Experiment in democracy continues:

Voting 
Holding elected representatives accountable 
Bringing ideas to governmental officials 
Running for office 
Having civil discourses about current events 
Peacefully protesting when there is an unfair law or process that needs to be brought to the attention of the public and addressed and public officials are ignoring it 




How can we make this 
understandable for our 

students?

“Democracy is a social and ethical 
commitment, not limited to the ballot 

box, that must be lived and practiced in 
all spheres of life.”
John Dewey, 1888
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Presenter Notes
Presentation Notes
2:32  ARLENE:  So democracy doesn’t just happen because we set up a government with our constitution. It’s something that each of us has to practice.  

This quote from John Dewey captures the idea really well:  
“Democracy is a social and ethical commitment, not limited to the ballot box, that must be lived and practiced in all spheres of life.:

Now how can we make that understandable for our young students? That’s the questions we leave you. What really is the purpose of education?

We teach our students civics and history so that they have the knowledge, but more importantly the skills and dispositions to be informed, engaged citizens. Especially, the life skills of media literacy and critical thinking.






Questions?

 Take sample We the People and Project Citizen 
middle school student textbooks 

 Go to our website at 
https://civiced.rutgers.edu/civics/middle-school-
civics for resources 

 Contact us at:
 Arlene Gardner at arlenega@sas.rutgers.edu
 Robert O’Dell at robert.odell@rutgers.edu 
 Craig Uplinger at cupliner2@gmail.com 144
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Presentation Notes
2:33  Arlene: Thank you for joining us today.

Do you have any questions, comments, concerns while we’re here in person with you today?

Click to go to our website at https://civiced.rutgers.edu/civics/middle-school-civics for resources. There is a sample semester (look at it) that you might want to explore.

Feel free to send us an email with any questions you may have. Send them to:
Arlenega@sas.rutgers.edu
or 
cuplinger2@gmail.com

We will email a pd certificate for 5 hours. This powerpoint and almost all of the lessons are online on our website: civiced.Rutgers.edu.





https://civiced.rutgers.edu/civics/middle-school-civics
https://civiced.rutgers.edu/civics/middle-school-civics
https://civiced.rutgers.edu/civics/middle-school-civics
mailto:arlenega@sas.rutgers.edu
mailto:robert.odell@rutgers.edu
mailto:cupliner2@gmail.com
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